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Using ICT in Early English Teaching 
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Summary 

 

Nowadays, ICT is becoming a necessity in every sphere of activities. 

Information technology and computers have become an integral and necessary part of 

life for the majority of people. ICT gets a lot of attention in education: by using 

information technologies teachers are trying to achieve teaching and learning aims, 

improvement in stuНОntsĶ motiЯКtion to lОКrn, МorrОlКtion ЛОtаООn prКМtiМКl КnН 
theoretical knowledge. The use of modern information tools and technologies is 

promoted at all levels of the educational process, in teaching and learning various 

subjects. The aim of the article is to present what information technologies can be 

used in early English teaching. 

The computer is an efficient tool, providing opportunities not only to the 

teacher to learn to communicate and collaborate with colleagues, specialists from 

various fields, but it also helps  students  to disclose new ways and spaces of learning, 

that enable them to communicate with the world and develops life-long learning 

skills. 

Today, the role of the Internet, its impact on society is comparable to the 

invention of press, train, car, electricity or television. Some people compare it with 

the press and television which have changed human communication environment. 

Interactive whiteboard is a convenient combination of features of traditional board, 

projector and computer mouse.  

Interactive whiteboard helps to integrate information technologies and extends 

thО НОmonstrКtion КnН МomputОr moНОlling МКpКМitiОs, improЯОs tОКМhОr КnН pupilsĶ 
interaction in the classroom, increases the pace and depth of teaching, expands the 

arsenal of didactic methods for teaching, etc. The board can display video material, 

maps, presentations, websites, and at the same time write notes, mark or underline 

important points on the screen. 

These information technologies have to be more involved into the educational 

process and become an integral part of the curriculum. Therefore, it is necessary to 

include them in the educational process and to help students develop systematic skills 

in using them. Of course, the results depend on the chosen software features, what 

students  are doing with this equipment, how teachers organize and support the 

leaning process, whether there is sufficient access to ICT as well as on other factors 

(spОМifiМ fОКturОs of thО lОКrnОrĶs pОrformКnМО, thО rolО of thО tОКМhОr, grouping of 

students, the subject, preparedness of the teacher). Application of ICT in the 

educational process must be well planned and considered. 

 

IKT iгmantošana agrīnajā angļu valodas mācīšanā 
 

Atslēgvārdi: informƗМijКs un komunikƗМijКs tОhnoloģijКs (IKT), КgrīnƗ Кngƺu ЯКloНКs 
mƗМīšКnК, НКtors, mƗМīЛu progrКmmКs, intОrnОts, intОrКktīЯƗ tƗfОlО.  
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Kopsavilkums 

 

MūsНiОnƗs informƗМijКs un komunikƗМijКs tОhnoloģijКs (IKT) kƺūst pКr 
nОКtƼОmКmu Яisu НКrЛīЛКs jomu НКƺu. IKT un НКtori kƺuЯuši pКr oЛligƗtu НzīЯОs 
sКstƗЯНКƺu liОlКi НКƺКi МilЯƝku. DКuНz uzmКnīЛКs IKT tiОk ЯОltīts mƗМīЛu proМОsƗ: 
tƗНƝjƗНi skolotƗji mƝģinК sКsniОgt mƗМīЛu mƝrƷus, uzlКЛot skolƝnu motiЯƗМiju 
mƗМītiОs, sКЯiОnot prКktiskƗs un tОorƝtiskƗs zinƗšКnКs. MoНОrno tОhnoloģiju 
izmКntošКnК tiОk stimulƝtК Яisos КuНzinƗšКnКs proМОsК līmОƼos, mƗМot un mƗМotiОs 
НКžƗНus priОkšmОtus. Šī rКkstК mērķis – Кplūkot, kƗ IKT ЯКr tikt izmКntotКs КgrīnКjƗ 
angƺu ЯКloНКs mƗМīšКnƗ. 

Dators – ОfОktīЯs līНzОklis, kurš sniОНz iОspƝjКs gКn pКšКm skolotƗjКm 
mƗМītiОs, sКzinƗtiОs un sКНКrЛotiОs Кr kolƝģiОm, НКžƗНu nozКru spОМiƗlistiОm, gКn 
pКlīНz iОpКzīstinƗt skolƝnus Кr jКuniОm mƗМīšКnƗs ЯОiНiОm un tОlpƗm, sniОНz ЯiƼiОm 

iОspƝjКs sКzinƗtiОs Кr Яisu pКsКuli un КttīstК mūžizglītīЛКs iОmКƼКs. 
Interneta lomК mūsНiОnu НzīЯƝ, tƗ iОtОkmО uz sКЛiОНrīЛu ir piОlīНzinƗmК 

prОsОs, НzОlzМОƺК, КutomoЛiƺК, ОlОktrīЛКs ЯКi tОlОЯīzijКs izguНrošКnКi. To sКlīНzinК Кr 
presi un telОЯīziju, kКs ЯisЯКirƗk iОtОkmƝjusi МilЯƝkК komunikКtīЯo ЯiНi. 

IntОrКktīЯƗ tƗfОlО – ƝrtК trКНiМionƗlƗs tƗfОlОs, НКtora, projektora un datorpeles 

īpКšīЛu komЛinƗМijК. IntОrКktīЯƗ tƗfОlО pКlīНz intОgrƝt IKT un pКplКšinК 
НОmonstrƝšКnКs un moНОlƝšКnКs iОspƝjКs, uzlКЛo skolotƗjК un skolƝnК sКprКšКnos 
stunНКs lКikƗ, pКliОlinК mƗМīšКnƗs tОmpu un Нziƺumu, pКplКšinК skolotƗjК didaktisko 

mОtožu КrsОnƗlu utt. Izmantojot intОrКktīЯo tƗfОli, ЯКr rƗНīt ЯiНОomКtОriƗlus, kКrtОs, 
prОzОntƗМijКs, intОrnОtК ЯiОtnОs un ЯiОnlКikus rКkstīt komОntƗrus, iОzīmƝt ЯКi pКsЯītrot 
sЯКrīgƗkƗs ЯiОtКs. 

IKT КrЯiОn ЯКirƗk ir jƗiОsКistК mƗМīЛu proМОsƗ, tƗm jƗkƺūst pКr nОКtƼОmКmu 
mƗМīЛu sКturК НКƺu. TКču, lКi, iОsКistītКs mƗМīЛu proМОsƗ, tƗs nОkƺūtu tikКi pКr 
rotКƺОlОmОntiОm, jƗpКlīНz skolƝniОm Кttīstīt sistƝmiskКs to izmКntošКnКs iОmКƼКs. 
ProtКms, rОzultƗti prognozƝjКmi КtkКrīЛƗ no izЯƝlƝtƗs progrКmmКtūrКs spОМifikКs, no 
tƗ, ko skolƝni НКrК Кr šo progrКmmКtūru, kƗ skolotƗji orgКnizƝ un uztur mƗМīЛu 
proМОsu, ЯКi piОtiОk iОspƝju izmКntot IKT, kƗ Кrī no МitiОm fКktoriОm (skolƝnК 
īpКšīЛƗm, skolotƗjК lomКs, skolƝnu sКНКlījumК grupƗs, mƗМīЛu priОkšmОtК, skolotƗjК 
sКgКtКЯotīЛКs). IKT izmКntošКnК mƗМīЛu proМОsƗ ir lКЛi jƗsКplƗno un jƗpƗrНomƗ. 
 

 

Gundega TOMELE 

 

Bērnu runas un valodas traucējumu korekcija pirmsskolas vecumā 
 

Atslēgvārdi: pirmsskolКs ЯОМums, runКs un ЯКloНКs КttīstīЛКs trКuМƝjumi, logopƝНiskƗ 
НКrЛК orgКnizƗМijК, prОЯОntīЯiО pКsƗkumi. 

 

Kopsavilkums 

 

BƝrnu runКs un ЯКloНКs КttīstīЛКs līmОnis pirmsskolКs ЯОМumƗ ir intОlОktuƗlƗs 
КttīstīЛКs un sКgКtКЯotīЛКs rƗНītƗjs mƗМīЛƗm skolƗ. MƗМīšКnƗs trКuМƝjumi un tos 
pКЯКНošiО trКuМƝjumi ЛiОži ЯiОn ir КgrīnК un pirmsskolКs ЯОМumК ЯКloНКs un 
soМiКlizƗМijКs nОpiОtiОkКmКs КttīstīЛКs ЯКi trКuМƝjumu sОkКs. LīНz Кr to prОЯОntīЯo 
pКsƗkumu nozīmО pirmsskolКs ЯОМumƗ ir ЯƝrtƝjКmК nО tikКi kƗ tūlītƝjs rОzultƗts, ЛОt 
Кrī kƗ ilglКiМīgs iОgulНījums ЛƝrnК, skolƝnК un piОКugušƗ НzīЯОs kЯКlitƗtОs uzlКЛošКnƗ 
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un noНrošinƗšКnƗ. RКkstƗ КtspoguƺotК ЛƝrnu runКs un ЯКloНКs trКuМƝjumu korОkМijКs 
un prОЯОntīЯo pКsƗkumu nozīmО primƗrƗs, sОkunНƗrƗs un tОrМiƗrƗs profilКksОs 
КspОktƗ, kƗ Кrī rКksturotКs logopƝНiskƗ НКrЛК orgКnizƗМijКs tОnНОnМОs VƗМijƗ, KriОЯijƗ 
un LКtЯijƗ. 

ZinƗtniskiО pƝtījumi, ЛƝrnu КgrīnƗs КttīstīЛКs un logopƝНijКs spОМiƗlistu 
Кtzinumi КpliОМinК, kК īpКši sЯКrīgi ir noНrošinƗt Кgrīnu runКs un ЯКloНКs КttīstīЛКs 
trКuМƝjumu НiКgnostiku, kƗ Кrī sКЯlКiМīgКs, piОtiОkКmКs un kЯКlitКtīЯКs runКs un 
ЯКloНКs trКuМƝjumu korОkМijКs piООjКmīЛu pirmsskolКs ЯОМumƗ. AnКlizƝjot LiОpƗjКs 
UniЯОrsitƗtОs (LiОpU) PОНКgoģijКs un soМiƗlƗ НКrЛК fКkultƗtОs (PSDF) LogopƝНijКs 
МОntrК ЯОikto pƝtījumu rОzultƗtus, ir konstКtƝtКs ЛūtiskƗkƗs pКzīmОs, kКs rКksturo 
logopƝНiskƗ НКrЛК orgКnizƗМiju LКtЯijКs pirmsskolКs izglītīЛКs iОstƗНƝs (PII) – ir liels 

ЛƝrnu skКits Кr runКs un ЯКloНКs trКuМƝjumiОm (30–60 %) un nepietiekКms logopƝНu 
КmКtК ЯiОnīЛu skКits ЯКi НКrЛК sloНzОs Кpjoms. LīНz Кr to nКЯ iОspƝjКms kЯКlitКtīЯi 
īstОnot logopƝНК profОsionƗlƗs kompОtОnМОs; rОzultƗtƗ skolƗs piОКug skolƝnu skКits Кr 
rКkstu ЯКloНКs un mƗМīšКnƗs trКuМƝjumiОm. PКr ЯiОnu no primƗrКjiОm pКsƗkumiem 

logopƝНiskƗ НКrЛК orgКnizƗМijКs uzlКЛošКnКi Лūtu uzskКtƗmК oЛligƗtu normКtīЯo 
НokumОntu izstrƗНО, kКs rОglКmОntƝtu un noНrošinƗtu logopƝНu КmКtК ЯiОnīЛu skКitК 
un НКrЛК sloНzОs КpjomК КtЛilstīЛu ЛƝrnu skКitКm, Кr runКs un ЯКloНКs trКuМƝjumiОm, 
jo IzglītīЛКs un zinƗtnОs ministrijКs (IZM) 2010. gКНƗ izstrƗНƗtКjКm iОtОiМКmo КmКtu 
ЯiОnīЛu sКrКkstКm (IОtОiМКmiО pОНКgogu КmКti 2010) un normКtīЯiОm PII ir iОtОikumК 
raksturs – to iОЯƝrošКnК nКЯ oЛligƗtК. NОКtliОkКmК Лūtu primƗrƗs profilКksОs 
pКsƗkumu КktiЯizƝšana – ЯОМƗku, pirmsskolКs skolotƗju un sКЛiОНrīЛКs informƝšКnК 
(izglītošКnК) runКs un ЯКloНКs КttīstīЛКs ЯОiМinƗšКnКs un trКuМƝjumu korОkМijКs 
pКmКtjКutƗjumos pirmsskolКs ЯОМumƗ. 

Raksta mērķis ir sniОgt informƗМiju pКr ЯОiktКjiОm pƝtījumiОm pirmsskolКs 
vecumК ЛƝrnu ЯКloНКs КttīstīЛКs un КttīstīЛКs trКuМƝjumu korОkМijКs jomƗ VƗМijƗ, 
KriОЯijƗ un LКtЯijƗ, kƗ Кrī piОЯƝrst sКЛiОНrīЛКs, spОМiƗlistu un ЯОМƗku uzmКnīЛu 
pirmsskolКs ЯОМumК ЛƝrnu ЯКloНКs КttīstīЛКs ЯОiМinƗšКnКs un КttīstīЛКs trКuМƝjumu 
korekcijas darbК nozīmОi primƗrƗs profilКksОs kontОkstƗ. 

PuЛlikƗМijКs tКpšКnƗ izmКntotƗs mОtoНОs – litОrКtūrКs un normКtīЯo 
НokumОntu tОorƝtiskК izpƝtО un КnКlīzО, КptКujК un НokumОntu izpƝtО pƝtījumК 
Оmpīrisko НКtu iОguЯОi un КnКlīzОi. 
 

Correction of Children’s Speech and Language Disorders  

at Preschool Age 
 

Key words: preschool age, speech and language disorders, speech therapy 

organization, preventive measures.  

 

Summary 

 

ThО lОЯОl of МhilНrОnĶs spООМh КnН lКnguКgО development at preschool age is 

the indicator of intellectual development and preparedness for studying at school. 

Learning disorders and the accompanying disorders are often the result of 

underdevelopment or disorders of an early and pre-school age language and social 

development. Therefore the importance of preventive measures at preschool age is 

considered not only as an immediate result, but also as a long-term contribution for 

improЯing КnН proЯiНing К МhilНĶs, stuНОntĶs and КНultĶs quality of life. The article 

describes the meaning of adjustment (correction) and preventive measures of 

МhilНrОnĶs spООМh КnН lКnguКgО НisorНОrs in primКry, sОМonНКry КnН tОrtiКry 
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prevention perspective, as well as the trends of speech therapy work organization in 

Germany, Russia and Latvia.  

The scientific researches, the conclusions of an early childhood development 

and speech therapy specialists confirm that it is particularly important to provide early 

speech and language development disorder diagnosis, as well as to provide timely, 

sufficient and high-quality speech and lКnguКgО НisorНОrs КНjustmОntĶs (МorrОМtionĶs) 
availability at preschool age. Analysis of the research results of Liepaja University 

FPSW Speech therapy centre shows that it have been found essential features that 

characterize the speech therapy work organization in Latvian primary educational 

institutions – there are a large number of children with speech and language disorders 

(30–60 %) and insufficient speech therapist workloads. Therefore, it is not possible to 

rОКlizО spООМh thОrКpistĶs profОssionКl Мompetences in high quality, because of what 

in schools increases the number of pupils with written language and learning 

disabilities. Therefore one of the primary measures for improvement of speech 

therapy work organization should be the development of mandatory regulatory 

НoМumОnts thКt goЯОrn КnН proЯiНО thО КНОquКМy ЛОtаООn spООМh thОrКpistĶs 
workloads, the extent of their work and the number of children with speech and 

language disorders in the educational institution. In the year 2010
th

 the Ministry of 

Education and Science has been worked out the list of recommended position items 

however in preschools this list and the regulations is just a recommendation not 

compulsory rule. An immediate measure should be the activation of primary 

prevention – awareness (education) of parents, school teachers and public about the 

basic issues of development and adjustment (correction) of speech and language 

disorders at the pre-school age. 

The goal of this article is to provide information on the studies of preschool 

chilНrОnĶs lКnguКgО НОЯОlopmОnt КnН КНjustmОnt of НОЯОlopmОntКl НisorНОrs in 
GОrmКny, RussiК КnН LКtЯiК. ThО КrtiМlО rКisОs puЛliМ, profОssionКlsĶ КnН pКrОntsĶ 
КаКrОnОss of thО importКnМО of promoting prОsМhool МhilНrОnĶs lКnguКgО НОЯОlopmОnt 
and adjusting its disorders in the context of primary prevention.  

Methods used for the preparation of the article – theoretical research and 

analysis of literature and regulatory documents, survey and document research study 

for obtaining the empirical data and analyzing it. 

 

 

IngƝrК TOMME-JUKƜVICA 

 

Latviešu valodas kā otrās valodas apguve pirmsskolas vecumā  
21. gadsimta sākumā: teorija un prakse 

 

Atslēgvārdi: ЛƝrnК otrƗs ЯКloНКs КpguЯО, ЯКloНniОМīЛКs tОorijКs, mƗМīЛu progrКmmКs, 
mƗМīЛu līНzОkƺi. 

 

Kopsavilkums 

 

MūsНiОnu sКЛiОНrīЛƗ gloЛКlizƗМijКs un ОiropОizƗМijКs proМОsu iОtОkmƝ piОКug 
ЛilingЯƗlu ЛƝrnu skКits, КktuКlizƝjКs jКutƗjums pКr ЯКirƗku ЯКloНu prКsmОs 
nОpiОМiОšКmīЛu. LКtЯiОšu ЯКloНniОМīЛƗ mƝrƷtiОМīgi tiОk ЯОikti lКtЯiОšu ЛƝrnu ЯКloНКs 
pƝtījumi, ЛОt trūkst izЯƝrstu pƝtījumu pКr НiЯЯКloНīgu pirmsskolКs ЯОМumК ЛƝrnu 
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lКtЯiОšu ЯКloНu kƗ Нzimto ЯКi otro ЯКloНu. LКi pƝtītu, КnКlizƝtu un izprКstu ЛƝrnК otrƗs 
ЯКloНКs ЛūtīЛu un īpКtnīЛКs, nОpiОМiОšКms КpzinƗt, kƗ ЛƝrns Кpgūst sКЯu otro ЯКloНu. 

Raksta mērķis ir sniОgt pƗrskКtu pКr 20.–21. gКНsimtК ЯКloНniОМīЛКs tОorijƗm 

ЛƝrnК otrƗs ЯКloНКs КpguЯОs kontОkstƗ, kƗ Кrī КpzinƗt to iОtОkmi un izmКntojumu 
pirmsskolКs ЯОМumК ЛƝrnu lКtЯiОšu ЯКloНКs kƗ otrƗs ЯКloНКs mƗМīЛƗ, ЯОiМot 
MaгākumtautīЛu pirmsskolas iгglītīЛas māМīЛu satura programmas (ar krievu māМīЛu 
valodu) (ProgrКmmК 2012), ЯiОnКs pirmsskolКs izglītīЛКs iОstƗНОs lКtЯiОšu ЯКloНКs 
programmas (Programma 2008), mƗМīЛu līНzОkƺu komplОktК „Tip top” (EglītО 2012К; 
2012Л), НiНКktiskƗ izНКlОs mКtОriƗlК „KКЛКtК” (VКlНmКnО 2012) un lКtЯiОšu ЯКlodas 

kƗ otrƗs ЯКloНКs mƗМīЛu stunНu sКturК КnКlīzi.  
RКkstƗ sОМinƗts, kК ЯКloНКs pƝtniОМīЛКs tОorƝtiskiО pКmКtprinМipi un 

lingЯistikКs pƝtījumos rКksturotƗ ЯКloНКs sistƝmК ir kƺuЯusi pКr sЯКrīgu ЯКloНКs 
КpguЯОs tОoriju tОorƝtisko ЛƗzi, kКs iОtОkmƝjusi ЛƝrnК otrƗs ЯКloНКs КpguЯОs 
pƝtniОМīЛu. BƝrnК otrƗs ЯКloНКs КpguЯƝ sОkmīgК mƗМīЛu proМОsК norisОi noНОrīgƗkƗs 
ir komunikКtīЯƗs kompОtОnМОs un sistƝmiski funkМionƗlƗs grКmКtikКs tОorijКs, kƗ Кrī 
ЯКloНКs liОtojumК tОorijКs, kКs uzsЯОr ЯispƗrƝjos izziƼКs proМОsus un valodas apguves 

mОhƗnismus, kƗ Кrī „МitКs” ЯКloНКs iОtОkmi. PirmsskolКs ЯОМumК mКzƗkumtКutīЛu 
ЛƝrnu otrƗs (lКtЯiОšu) ЯКloНКs mƗМīЛu progrКmmƗs un mƗМīЛu līНzОkƺos konstКtƝjКms 
komunikКtīЯƗs kompОtОnМОs tОorijКs Кtspulgs, mƗМīЛu līНzОklī „KКЛКtК” – sistƝmiski 
funkМionƗlƗs grКmКtikКs izmКntojums, ЛОt mƗМīЛu proМОsƗ – gan biheiviorisma 

teorijas pamatprincipu, gan komunikКtīЯƗs kompОtОnМОs tОorijКs klƗtОsКmīЛК.  

MƗМīЛu līНzОkƺos un mƗМīЛu proМОsƗ iОtОiМКms iОstrƗНƗt un КktiЯizƝt ЛiОžƗku 
ЯiОnК un tƗ pКšК ЯКloНКs mКtОriƗlК КtkƗrtošКnu НКžƗНƗs situƗМijƗs un jКunƗs 
komЛinƗМijƗs gКn mƗМīЛu sКturК orgКnizƝšКnƗ kopumƗ, gКn КtsОЯišƷƗ tОmКtƗ ЯКi 
mƗМīЛu stunНƗ. NОpiОМiОšКmК liОlƗkК pozitīЯƗs un nОgКtīЯƗs pƗrnОsОs (intОrfОrОnМОs) 
КkМОntƝšКnК un rОspОktƝšКnК. KƺūНu noЯƝršКnКi jƗpКrОНz un mƗМīЛu līНzОkƺos 
jƗiОstrƗНƗ spОМiƗli ЯingrinƗjumi, kƗ Кrī mОtoНiski iОtОikumi lКtЯiОšu ЯКloНКs 
skolotƗjiОm. PКtlКЛКn šim КspОktКm ЯƝl nКЯ piОЯƝrstК piОtiОkКmК uzmКnīЛК.  

 

Acquisition of the Latvian Language as the Second Language at  

Preschool Age in the 21
st
 Century: Theory and Practice 

 

Key words: МhilНĶs sОМonН lКnguКgО КМquisition, linguistiМ thОoriОs, МurriМulК, 
teaching aids. 

 

Summary 

 

With the processes of globalization and Europeazation bilingual preschool 

МhilНrОnĶs lКnguКgО hКs been the subject of extensive research abroad over the years. 

Its rising and development in Latvia is relatively recent as most of the МhilНĶs 
language studies have been primarily concerned with the language development in 

monolingual Latvian children. There are no substantial studies on bilingual preschool 

МhilНrОnĶs LКtЯiКn lКnguКgО Кs thО first КnН/or thО sОМonН lКnguКgО. To rОsОКrМh, 
КnКlyzО КnН unНОrstКnН thО nКturО of thО МhilНĶs sОМonН lКnguКgО КnН its pОМuliКritiОs, 
it is necessary to raise awareness about how children acquire their second language. 

The article provides an overview of the 20
th–21

st
 century linguistic theories in 

thО МontОxt of МhilНĶs sОМonН lКnguКgО КМquisition Кs аОll Кs rКisОs КаКrОnОss КЛout 
their influence and use in a preschooler, whose second language is Latvian, learning, 

carrying out content analysis of the Minority preschool curriculum (with the Russian 

language of learning) model (Programma 2012), the Latvian language curriculum 
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(Programma 2008) of a Riga preschool, the teКМhing КiНs kit “Tip Top” (EglītО 2012К; 
2012Л),  thО НiНКМtiМ hКnНout “KКЛКtК” (VКlНmКnО 2012)  КnН LКtЯiКn Кs К sОМonН 
language learning content in lesson analysis. 

The conclusion is drawn that the language research basic theoretical principles 

and the described language system have become an important theoretical foundation 

for language acquisition theories and influОnМО thО МhilНĶs second language 

acquisition rОsОКrМh. During thО МhilНĶs second language acquisition for successful 

learning process the theory of communicative competence and the systemic functional 

grammar theory are more useful as well as the usage-based theories, which emphasize 

general cognition processes and language acquisition mechanisms as well as the 

influence of the “othОr” language. In the preschool minority МhilНrОnĶs curricula for 

the second language (Latvian) and teaching materials the reflection of the theory of 

communicative competence is observed, in the study aid “KКЛКtК” – the use of the 

systemic functional grammar theory, but in the learning process – the reflection of the 

behavioural theory basic principles as well as the presence of the theory of 

communicative competence.   

In the teaching aids and learning process it is advisable more often to 

incorporate and activate the same language material revision in different situations 

and new combinations during the curriculum organization as a whole as well as in the 

individual topic or the lesson. Consideration must be given to more positive and 

negative transfer (interference) emphasis on respect. To prevent errors it is necessary 

to provide for and incorporate special exercises in the teaching aids as well as 

methodological recommendations for the Latvian language teachers. Currently, this 

aspect has not been sufficiently addressed. 

 

 

BlƗzmК VIKMANE 

 

Verbālā un neverbālā komunikācija 

pirmsskolas vecuma bērnu socialiгācijas procesā 
 

Atslēgvārdi: ЛƝrns, piОКugušКis, soМiКlizƗcija, ЯОrЛƗlƗ un nОЯОrЛƗlƗ komunikƗМijК. 

 

Kopsavilkums 

 

CilЯƝku sКskКrsmƝ ЯОrЛƗlƗ sКziƼК tiОk uzskКtītК pКr gКlЯОno komunikƗМijКs un 

līНz Кr to Кrī soМiКlizƗМijКs līНzОkli. TomƝr Кrī nОЯОrЛƗlƗ komunikƗМijК nКЯ 
mКzsЯКrīgК, jo ЛƝrnК pirmƗ sКzinƗšКnƗs Кr КpkƗrtƝjiОm МilЯƝkiОm notiОk nОЯОrЛƗlƗ 
ЯОiНƗ tƗpКt kƗ sКziƼК МilЯƝМОs КgrīnƗs КttīstīЛКs stКНijƗs. Augot liОlƗkam un izkopjot 

runas prasmes, ЛƝrns nОЯОrЛƗlo komunikƗМiju pКmКzƗm КizstƗj Кr ЯОrЛƗlo.  

MūsНiОnƗs nОЯОrЛƗlКjКi jОЛ ƷОrmОƼК ЯКloНai – žОstiОm, mīmikКi, pozКi u.  c. 

nОЯОrЛƗlƗs sКziƼКs līНzОkƺiОm – tiОk piОЯƝrstК КrЯiОn liОlƗkК uzmКnīЛК. DiОmžƝl 
ЯКirƗk tКs notiОk piОКugušo sКskКrsmƝ, piОmƝrКm, НКrЛК intОrЯijƗs, ЛОt mКzƗk – 

komunikƗМijƗ Кr ЛƝrniОm.  
Raksta mērķis ir piОЯƝrst lКsītƗju uzmКnīЛu ЯОrЛƗlƗs un nОЯОrЛƗlƗs 

komunikƗМijКs КspОktiОm pirmsskolКs ЯОМumК ЛƝrnu soМiКlizƗМijƗ. 
TОorƝtiskКjƗ pƝtījumƗ ir rКksturotК ЛƝrnК ЯОrЛƗlƗs un nОЯОrЛƗlƗs ЯКloНКs 

КttīstīЛК pК ЯОМumposmiОm kopš НzimšКnКs. PƝtījumƗ izmКntoto Кutoru – Greisas 

Kraigas (Greys Krayg) un Dona Bokuma (Don Bokum) (Ʉɪɚɣг, Ȼɨɤɭɦ 2006), 
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Frederika Elkina (Frederick Elkin) un DžОrКlНa Handela (Gerald Handel) (Elkin, 

Handel 1984), kƗ Кrī Allas MОƺƼikas (Аɥɥа Ɇеɥɶɧɢɤ) (Ɇеɥɶɧɢɤ 2006) u. c. – КtziƼКs 
КtЛilst ƹОЯК VigotskК (Ʌеɜ Вɵɝɨɬɫɤɢɣ) (ȼɵгɨɬɫɤɢɣ 2003) kultūrЯƝsturiskƗs tОorijКs 
un Alberta Banduras (Albert Bandura) soМiƗlƗs iОmƗМīšКnƗs tОorijКs iНОjƗm. 

 SociƗlƗ sКskКrsmО ir ЯiОnК no ЛƝrnК pКmКtЯКjКНzīЛƗm kopš НzimšКnКs. 
SoМiКlizƗМijКs proМОsƗ piОКugušКis ir ЛƝrnК psiholoģiskКis МОntrs, kКs ЯОiМ ЯiНutƗjК 
lomu stКrp МilЯƝМОs kultūrЯƝsturisko mКntojumu un ЛƝrnu. SКЯКs НzīЯОs pirmКjƗ gКНƗ 
ЛƝrns gКlЯОnokƗrt izmКnto nОЯОrЛƗlos komunikƗМijКs līНzОkƺus: rКuНƗšКnu, mīmiku un 
žОstus. BƝrnК mīmikƗ (smКiНƗ, grimКsƝs) КtspoguƺojКs ЯiƼК ОmoМionƗlКis stƗЯoklis, 
ЛОt žОsti kКlpo pКr komunikƗМijКs līНzОkli. Žestu izmКntošКnƗ, kƗ norƗНК AllК MОƺƼikК 
(Ɇеɥɶɧɢɤ 2006), ir zinƗmК seМīЛК: Яispirms pКrƗНƗs pКšiztОikšКnƗs žОsti, tКН – 

iОНКrЛošКnƗs žОsti un tikКi pƝМ tКm – informКtīЯiО žОsti.  
PrКktiskКjƗ pƝtījumƗ ir izЯƝrtƝtКs 54 pirmsskolКs izglītīЛКs skolotƗju КtЛilНОs 

pКr ЯОrЛƗlƗs un nОЯОrЛƗlƗs sКskКrsmОs īpКtnīЛƗm pirmsskolКs ЯОМumК ЛƝrnu 
soМiКlizƗМijƗ. AptКujК piОrƗНК piОtiОkКmu rОsponНОntu izprКtni pКr ЯОrЛƗlƗs un 

nОЯОrЛƗlƗs komunikƗМijКs sЯКrīgumu ЛƝrnu soМiКlizƗМijƗ un apstiprina faktu, ka 

jКunƗkiО ЛƝrni (līНz 3 gКНiОm) sКЯstКrpƝjƗ sКskКrsmƝ ЯКirƗk izmКnto nОЯОrЛƗlo 
komunikƗМiju, ЛОt pƝМ čОtru gКНu ЯОМumК žОstus un mīmiku ЛƝrni КizstƗj Кr runu. 
TƗpƝМ sКskКrsmƝ Кr ЛƝrniОm skolotƗji МОnšКs Лūt laipni, smКiНīgi, uzturƝt КМu 
kontaktu, ЛiОži piОtupjotiОs, lКi Лūtu ЯiОnƗ līmОnī Кr ЛƝrnu, Кpmīƺot un noglƗstīt 
rКuНošos ЛƝrnus un izmantot ЯƝl Мitus nОЯОrЛƗlƗs komunikƗМijКs līНzОkƺus, lai 

sОkmƝtu soМiКlizƗМijКs proМОsu. 
 

Verbal and Nonverbal Communication in Preschool Children’s 
Socialisation Process 

 

Key words: child, adult, socialisation, verbal and nonverbal communication. 

 

Summary 

 

During interaction among people verbal communication is seen as a key of 

communication, hence a socialisation agent. However, nonverbal communication is 

not a minor issue either, because, as in the early stages of the development of 

mКnkinН, Кlso thО МhilНĶs first language and communication with the surrounding 

people take a nonverbal form. Growing older and refining the speaking skills, the 

child gradually replaces the nonverbal communication with verbal. 

Nowadays, nonverbal or body language – gestures, facial expressions, 

postures and other nonverbal communication means – is gaining more and more 

attention; unfortunately, more in adult interaction, for example in job interviews, but 

less – in communication with children.  

The aim of the article: to draw readersĶ КttОntion to ЯОrЛКl КnН nonЯОrЛКl 
МommuniМКtion КspОМts in prОsМhool МhilНrОnĶs soМiКlisКtion.  

ThО thОorОtiМКl stuНy НОsМriЛОs thО МhilНĶs ЯОrЛКl КnН nonЯОrЛКl lКnguКgО 
development from birth through different ages. According to the author, the findings 

of thО Кuthors inМluНОН in thО rОsОКrМh: GrОys KrКyg КnН Don Bokum (Ʉɪɚɣг, Ȼɨɤɭɦ 
2006), Frederick Elkin and Gerald Handel (Elkin, Handel 1984), Alla Melnik (Аɥɥа 
Ɇеɥɶɧɢɤ) (Ɇеɥɶɧɢɤ 2006) КnН othОr Мomply аith LОЯ VygotskyĶs (Ʌеɜ Вɵɝɨɬɫɤɢɣ) 

(ȼɵгɨɬɫɤɢɣ 2003) cultural-historiМКl thОory КnН AlЛОrt BКnНurКĶs SoМiКl LОКrning 
theory ideas. 



 8 

 SoМiКl intОrКМtion is onО of thО МhilНĶs ЛКsiМ nООНs sinМО Лirth. In thО 
soМiКlisКtion proМОss thО КНult is thО МhilНĶs psyМhologiМКl МОntrО pОrforming thО 
mОНiКtorĶs rolО ЛОtаeen the cultural heritage of the mankind and the child. During the 

first year of his life the child mainly uses nonverbal means of communication: crying, 

fКМiКl ОxprОssions, КnН gОsturОs. ThО МhilНĶs fКМiКl ОxprОssions (smilО, grimКМing) 
reflect his emotional state, but gestures serve as the basic communication form. In 

using gestures, according to Alla Melnik (Ɇеɥɶɧɢɤ 2006), there is a certain sequence: 

first of all, there appear gestures of self-expression, then – activity causing gestures 

and only after that – informative ones.   

ThО prКМtiМКl stuНy ОЯКluКtОН 54 prОsМhool tОКМhОrsĶ rОsponsОs on thО ЯОrЛКl 
КnН nonЯОrЛКl МommuniМКtion МhКrКМtОristiМs in prОsМhool МhilНrОnĶs soМiКlisКtion. 
The survey among respondents demonstrates sufficient understanding of the 

signifiМКnМО of ЯОrЛКl КnН nonЯОrЛКl МommuniМКtion in МhilНrОnĶs soМiКlisКtion КnН 
indicates that younger children (under three years) use nonverbal communication in 

their mutual communication more often, but after the age of four, gestures and facial 

expressions are replaced by speech. Therefore, teachers communicating with children 

try to be kind, smiling, maintain eye contact often leaning down, caress and stroke the 

crying children and use some other nonverbal communication tools to facilitate the 

socialisation process. 

 

 

Dina BETHERE 

 

Interaktīvās tāfeles resursu iгmantošana  
valodas kompetences pilnveidošanai  

bērniem ar multifunkcionālajiem traucējumiem 
 

Atslēgvārdi: multifunkМionƗliО trКuМƝjumi, ЯКloНКs kompОtОnМО, intОrКktīЯƗ tƗfОlО. 
 

Kopsavilkums 

 

MūsНiОnƗs spОМiƗlƗs izglītīЛКs jomƗ pКkƗpОniski pКplКšinƗs moНОrno 
tОhnoloģiju izmКntošКnК. Šīs tОnНОnМОs likumsКkКrīgi iОtОkmƝ Кrī mƗМīЛu proМОsu 
ЛƝrniОm Кr multifunkМionƗlКjiОm trКuМƝjumiОm. 

PuЛlikƗМijƗ КplūkotКs tƗНК mƗМīЛu tОhniskƗ līНzОkƺК kƗ intОrКktīЯƗ tƗfОlО 

ОfОktīЯК izmКntošКnК kopsКkКrīЛƗ Кr ЯКloНКs kompОtОnМОs КttīstīЛКs ЯОiМinƗšКnu 
ЛƝrniОm Кr ƺoti komplОksƗm spОМiƗlƗs izglītīЛКs ЯКjКНzīЛƗm. PƝtījums sКistīts ar 

mƝrƷtiОМīgi izstrƗНƗtКs НiНКktisko ЯingrinƗjumu sistƝmКs КproЛƗМijКs proМОsu. ŠКjƗ 
kontОkstƗ НКti tiОk uzkrƗti Кr mƝrƷi formulƝt zinƗtniski pКmКtotu un prКktiskКjƗ 
piОrОНzƝ КpliОМinƗtu mОtoНisko rОkomОnНƗМiju kopumu. 

Apkopojot zinƗtniskƗs КtziƼКs, tiОk КkМОntƝts, kК multifunkМionƗlКjiОm 
trКuМƝjumiОm ir rКksturīgi inНiЯiНuƗli spОМifiski КttīstīЛКs iОroЛОžojumi, kКs 
likumsakКrīgi rКНК īpКšus nosКМījumus ЯКloНКs kompОtОnМОs КttīstīšКnƗs proМОsКm. 
ŠƗНos gКНījumos ОfОktīЯК mƗМīЛu proМОsК noНrošinƗšКnКi ir nОpiОМiОšКms izmКntot 
КltОrnКtīЯus komunikƗМijКs līНzОkƺus, piОmƝrКm, stКnНКrtizƝtu piktogrКmmu sistƝmu, 
kƗ Кrī ЯƗrНu tƝlu lКsīšКnКs mОtoНi. VКloНКs kompОtОnМОs КttīstīšКnК notiОk ЯiОnlКiМīgi 
un kopsКkКrīЛƗ Кr mƗМīšКnƗs un soМiƗlo kompОtОnМi. 

PКmКtojotiОs uz iОpriОkš minƝtКjƗm zinƗtniskКjƗm КtziƼƗm, LiОpƗjКs 
UniЯОrsitƗtОs SpОМiƗlƗs izglītīЛКs lКЛorКtorijКs ОkspОrtu un KomunikƗМiju КģОntūrКs 
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„EformК” spОМiƗlistu sКНКrЛīЛКs rОzultƗtƗ ir izstrƗНƗtК НiНКktisko ЯingrinƗjumu 
sistƝmК intОrКktīЯКjКi tƗfОlОi. Šī mƗМīЛu mКtОriƗlК nolūks ir noНrošinƗt pОНКgogiОm 
iОspƝjКs intОrКktīЯƗ mƗМīЛu proМОsƗ ЯОiМinƗt ЯКloНКs kompОtОnМОs КttīstīšКnos ЛƝrniОm 
Кr multifunkМionƗlКjiОm КttīstīЛКs trКuМƝjumiОm. 

IntОrКktīЯo mƗМīЛu mКtОriƗlu sistƝmƗ iОtilpst 101 ЯingrinƗjums. ƻОmot ЯƝrƗ 
mƝrƷКuНitorijКs КttīstīЛКs īpКtnīЛКs, ЯingrinƗjumi ir iОtЯОrti rutinƝtƗ un ЯiОgli 
КpgūstКmƗ formƗ. To formКs un sКturК izstrƗНОs pКmКtƗ ir oriОntƝšКnƗs uz pƝМtОМīgu 
grūtīЛКs pКkƗpОs kƗpinƗšКnu un НКžƗНu ЯКloНКs kompОtОnМОs КspОktu КttīstīЛКs 
noНrošinƗšКnu. 

VingrinƗjumu sistƝmКs КproЛƗМijКi ir izstrƗНƗts multipОrspОktīЯs pƝtījums. TƗ 
īstОnošКnКi ir izmКntotК skolotƗju КptКujК un ЛƝrnu НКrЛīЛКs noЯƝrojumi. PƝtījumК 
proМОsƗ uzkrƗto НКtu kopums КpliОМinК mОtoНisko mКtОriƗlu liОtНОrīЛu. TomƝr, ƼОmot 
ЯƝrƗ КptКujКs КnkОtƗs formulƝtos skolotƗju komОntƗrus un ЛƝrnu НКrЛīЛƗ noЯƝrotƗs 
КtЛКlstК ЯКjКНzīЛКs, mОtoНisko rОkomОnНƗМiju sКturƗ ir jƗpiОЯƝrš uzmКnīЛК norƗНƝm, 
kК nОpiОМiОšКmК intОrКktīЯƗ mКtОriƗlК rīku izmКntošКnКs un ЯingrinƗjumu izpilНОs 
sОМīЛКs pКkƗpОniskК izskКiНrošКnК, lКi НiНКktisko mКtОriƗlu ЯКrƝtu izmКntot ОfОktīЯƗk. 
LīНz Кr to mКtОriƗlК izmКntošКnКs proМОsƗ pОНКgogКm Яispirms ir jƗНОmonstrƝ 
ЯingrinƗjumК izpilНОs sОМīЛК. IОtОiМКmК pОНКgogК un ЛƝrnК kopīgК НКrЛīЛК un 
sКЯstКrpƝjК komunikƗМijК. AttiОМīgi turpmƗkКjƗ НiНКktiskƗ mКtОriƗlК КpguЯОs proМОsƗ 
soМiƗlƗs mƗМīšКnƗs ЯОiМinƗšКnКi ir ЯƝlКms rКНīt iОspƝjКs ЛƝrniОm mƗМītiОs ЯiОnКm no 

otra. 

 

Using the Resources of an Interactive Board 

to Improve Language Competence for Children with Multifunctional 

Disorders 
 

Keywords: multifunctional disorders, language competence, interactive whiteboard. 

 

Summary 

 

Today, modern technologies are becoming more widespread in special 

education area. These trends consequently have an impact on a learning process of 

children with multifunctional disorders. 

The publication focuses on effectively using an interactive whiteboard, a 

technical teaching aid, in facilitating development of language competence of children 

with very complex special education needs. The research is closely related to a 

targeted approbation process of a didactic exercise system: the aim of collected data is 

to lay down scientifically proven methodical recommendations, verified by 

experience. 

Scientific conclusions point out that multifunctional disorders are 

characterised by individually specific development constraints requiring special 

conditions for a language competence development process. In such cases, to provide 

for an effective learning process, alternative communication aids must be used, for 

instance, a standardised pictogram system and a method of reading symbolised words. 

It complements learning and social competence. 

In a ЯiОа of this, thО LiОpƗjК UniЯОrsity SpОМiКl EНuМКtion LКЛorКtory ОxpОrts 
and the communication agency Eforma specialists jointly developed a didactic 

exercise system for an interactive whiteboard in order to help teachers to facilitate 

development of language competence of children with multifunctional disorders. 
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The interactive teaching aid system includes 101 easy-to-learn exercises in a 

form of routine to match development characteristics of the target audience. Their 

form and contents are created basing on gradually increasing complexity level and 

providing development of various language competence aspects. 

A multiperspective study has been developed for approbation of the exercise 

system and implemented by surveying teachers and observing children activity. The 

collected data prove usefulness of the methodical aids. But comments by the surveyed 

teachers and support needs observed during children activity show that content of the 

methodical recommendations for using didactic materials more effectively must focus 

on explaining step-by-step how to use the interactive materials and sequence of doing 

exercises. Therefore, teachers must first demonstrate sequence of doing exercises and 

it is recommended for them to establish a joint activity and communication with 

children. Further in a process of learning didactic materials there should be 

possibilities for children to learn from each other to facilitate social learning. 

 

 

Daiva JAKAVONYTƠ-STAŠKUVIENƠ 

 

Analysis of Lithuanian Language Textbooks for Third-Formers: 

Children’s Literature Developing Students’ Narrative Skills  
 

Keywords: Lithuanian language textbooks for third-formОrs, МhilНrОnĶs litОrКturО, 
НОЯОlopmОnt of stuНОntsĶ nКrrКtiЯО skills. 
 

Summary 

 

The article explains the concept of a modern textbook, its role, requirements; 

and presents the findings of a qualitative research the purpose of which was to find 

out аhКt piОМОs of LithuКniКn КnН forОign МhilНrОnĶs litОrКturО ЛОst НОЯОlop nКrrКtiЯО 
skills in third-formers. The article discusses the systemised material, its selection 

criteria of two alternative textbooks (Naujasis šaltinis (Marcelioniene, Plentaite 2010) 

and Pupa (Banyte, Kuzaviniene, Vyshniauskiene 2008) to develop Lithuanian 

language skills, prepared according to the updated Lithuanian language curricula 

(Curricula 2008).  

The analysis of the research data revealed that in the documents and research 

literature analysed the textbook is defined as an information source, whereas scholar 

Leonas Jovaisha refers to the textbook as the main source. The analysis of two 

alternative sets of textbooks for third-formОrs shoаs thКt stuНОntsĶ аriting skills КrО 
developed through different techniques following an original system designed by the 

Кuthors. EЯОn thО sОlОМtion of МhilНrОnĶs litОrКturО tОxts in the textbooks widely 

НiffОrs, аith only tаo Кuthors МoinМiНing (AstriН LinНgrОn КnН VytКutО ŽilinskКitО), 
although the works chosen do not match. Half of the texts for the development of 

narrative skills in Pupa are by Lithuanian authors; the other half consists of well-

knoаn аorks Лy forОign Кuthors of МhilНrОnĶs litОrКturО. Naujasis šaltinis features 

tаiМО Кs mКny МlКssiМКl КnН moНОrn LithuКniКn МhilНrОnĶs litОrКturО аorks КММlКimОН 
by critics. The textbook Pupa develops story building writing skills following an easy, 

clear system, which covers such topics as drafting a story outline, story development, 

description of characters, place, time, etc. These textbooks include fewer creative 

tasks and rely more on the works of other authors (children are taught to write a story 
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according to a model). Whereas Naujasis šaltinis offers a wider range of tasks 

designed to develop narrative skills in writing, often it is asked to create a story 

according to a picture or a series; students are encouraged to build their own stories. 

This textbook focuses more on developing higher analytical and problem solution 

skills, НisМussОs thО НООpОr mОКning ЛОhinН К story, its ОssОnМО, nКrrКtorĶs fОКturОs, 
attributes, etc. 

 

3. klases lietuviešu valodas mācību grāmatu analīгe:  
bērnu literatūras noгīme skolēnu tekstveides  

un rakstītprasmes attīstīšanā 
 

Atslēgvārdi: 3. klКsОs liОtuЯiОšu ЯКloНКs mƗМīЛu grƗmКtКs, ЛƝrnu litОrКtūrК, skolƝnu 
tОkstЯОiНОs un rКkstītprКsmОs ЯОiНošКnК. 

 

Kopsavilkums 

 

RКkstƗ skКiНrotК moНОrnКs mƗМīЛu grƗmКtКs ЛūtīЛК, jƝgК un sКturs, kƗ Кrī 
prОzОntƝti kЯКlitКtīЯƗs analīzОs rОzultƗti, lКi noskКiНrotu tos liОtuЯiОšu un ƗrzОmju 
ЛƝrnu litОrКtūrКs НКrЛus, kuru izmКntojums ЯislКЛƗk sОkmƝtu 3. klКsОs skolƝnu 
tekstveides un rКkstītprКsmОs КttīstīšКnu. RКkstƗ КnКlizƝti НiЯi КltОrnКtīЯi 3. klases 

mƗМīЛu līНzОkƺi liОtuЯiОšu ЯКloНƗ – „Pupa” (BКnytơ, KuzКЯiniОnơ, VyšniКuskiОnơ 

2008) un „Naujasis šaltinis” (MКrМОlioniОnơ, PlОntКitơ 2010) – un ЯƝrtƝti ЛƝrnu 
litОrКtūrКs НКrЛi, kКs pКrОНzƝti tОkstЯОiНОs un rКkstītprКsmОs КttīstīšКnКi. MƗМīЛu 
līНzОkƺi ЯОiНoti sКskКƼƗ Кr liОtuЯiОšu ЯКloНКs mƗМīЛu progrКmmu (CurriМulК 2008), 
kКs izstrƗНƗtК liОtuЯiОšu valodas prasmes pilnveidei. 

PƝtījumК objekts ir ЛƝrnu litОrКtūrКs tОksti liОtuЯiОšu ЯКloНКs mƗМīЛu grƗmКtƗs, 
kКs ЯОiМinК 3. klКsОs skolƝnu tОkstЯОiНОs un rКkstītprКsmОs pilnveidi. 

PƝtījumК mērķis ir noskКiНrot, kuri КЛos mƗМīЛu līНzОkƺos iОЯiОtotiО tОksti 
sОkmīgƗk izmКntojКmi skolƝnu tОkstЯОiНОs un rКkstītprКsmОs КttīstīšКnКi. 

PƝtījumК uzdevumi: 

1) КpzinƗt mūsНiОnīgКs mƗМīЛu grƗmКtКs izЯОiНОs kritƝrijus un izstrƗНƗt mƗМīЛu 
grƗmКtu konМОpМiju;  

2) izКnКlizƝt НiЯКs 3. klКsОs liОtuЯiОšu ЯКloНКs mƗМīЛu grƗmКtКs („Pupa” un 
„Naujasis šaltinis”), izЯƝrtƝjot tКjƗs piОНƗЯƗto ЛƝrnu litОrКtūru un uzdevumus, 

kas ЯОiМinƗtu skolƝnu tОkstЯОiНОs un rКkstītprКsmОs ЯОiНošКnos; 
3) sКlīНzinƗt КЛu mƗМīЛu grƗmКtu sКturu, izmКntojot nКrКtīЯu tОkstu ЯОiНošКnКs 

kritƝrijus. 
DКrЛК orgКnizƗМijК: rКkstƗ rОzumƝti kЯКlitКtīЯƗ pƝtījumК rОzultƗti. PƝtījumƗ 

КnКlizƝts mƗМīЛu sКturs НiЯos КltОrnКtīЯos liОtuЯiОšu ЯКloНКs mƗМīЛu grƗmКtu 
izdevumos 3. klasei. PƝtījumКm izmКntoti ЛƝrnu litОrКtūrКs tОksti, tОkstu fragmenti un 

uzdevumi, kuri ievietoti КnКlīzОi izЯƝlƝtКjƗs mƗМīЛu grƗmКtƗs. 
PƝtījumК rОzultƗtƗ izНКrīti ЯКirƗki sОМinƗjumi. MƗМīЛu grƗmata dokumentos un 

zinƗtniskКjƗ litОrКtūrƗ НОfinƝtК kƗ informƗМijКs КЯots, sКЯukƗrt LОons JoЯКišК (Leonas 

Jovaiša) mƗМīЛu grƗmКtu НОfinƝ kƗ pКmКtКЯotu (JoЯКišК 2007). Šī НОfinīМijК ЯКirƗk 
КtЛilst LiОtuЯКs izglītīЛКs sistƝmКs rОКlitƗtОi, jo 97 % pamatskolas ЛƝrnu iОmƗМƗs lКsīt 
no mƗМīЛu grƗmКtƗm. DiЯu КltОrnКtīЯu 3. klases mƗМīЛu līНzОkƺu komplОktu КnКlīzО 
ƺКuj sОМinƗt, kК mƗМīЛu grƗmКtu Кutoru izstrƗНƗtƗ oriģinƗla mОtoНiskƗ sistƝmК un 
НКžƗНie pКƼƝmiОni ЯОiМinК tОkstЯОiНОs prasmi un rКkstītprКsmi. MƗМīЛu grƗmКtƗs 
izmКntotiО litОrКtūrКs frКgmОnti ir ƺoti КtšƷirīgi. TikКi НiЯos gКНījumos izmКntoti ЯiОni 
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un tiО pКši Кutori – AstrīНК LinНgrƝnК (Astrid Lindgren) un VītКutО ŽilinskКitО 
(Vвtautė Žilinskaitė), bet skКtīti НКžƗНi šo Кutoru НКiƺНКrЛi. MƗМīЛu grƗmКtƗ „Pupa” 

50 % tekstu ir liОtuЯiОšu Кutoru НКrЛi; otru НКƺu ЯОiНo populƗri ƗrzОmju Кutoru ЛƝrnu 
litОrКtūrКs НКrЛi. SКЯukƗrt mƗМīЛu grƗmКtƗ „Naujasis šaltinis” ir НiЯrОiz ЯКirƗk Кtzītu 
liОtuЯiОšu klКsiƷu un mūsНiОnu ЛƝrnu Кutoru НКiƺНКrЛu nОkƗ ƗrzОmju Кutoru НКrbu. 

MƗМīЛu grƗmКtКs „Pupa” pКmКtƗ ir skКiНrК, ЯiОgli sКprotКmК sistƝmК, pƝМ kurКs 
skolƝni mƗМƗs ЯОiНot plƗnu, stƗstК uzmОtumu, rКkstК stƗstu, rКksturo tƗ НКrЛīЛКs ЯiОtu, 
lКiku, tƝlus u. М. ŠКjƗ mƗМīЛu līНzОklī ir mКzƗk rКНošu НКrЛu, skolƝni izmanto citu 

autoru darbu paraugus un piОmƝrus. SКЯukƗrt „Naujasis šaltinis” piОНƗЯƗ plКšu rКНošu 
uzНОЯumu klƗstu, kКs muНinК skolƝnus rКkstīt stƗstu pƝМ КttƝliОm, ЯОiНot sКЯu tОkstu, 
sКМОrƝt sКЯus stƗstus. Šī mƗМīЛu grƗmКtК ЯКirƗk oriОntƝtК uz kritiskƗs НomƗšКnКs, 
problƝmu risinƗšКnКs un КnКlīzОs prКsmju pilnЯОiНi; tƗ КtklƗj НКiƺНКrЛК ЯКi tОkstК 
frКgmОntК НziƺƗku nozīmi, pКlīНz izprКst un КtklƗt lКsītƗjКm un stƗstītƗjКm sОЯi utt. 
LīНz Кr to mƗМīЛu līНzОklis īpКši ЯОiМinК skolƝnК pОrsonīЛКs izКugsmi un inНiЯiНuƗlo 
НКrЛīЛu, kƗ Кrī НoН iОspƝju ЯƝrtƝt skolƝnК izКugsmi.  
 

 

DКnguolơ KALESNIKIENƠ 

 

The Quality of Lithuanian Primary Education.  

Standardized Programmes and Tests for Measuring  

Pupils’ Achievements 
 

 

Key words: Republic of Lithuania, quality of primary education, instruments of 

standardized assessment. 

 

Summary 

 

The education documents in Lithuania emphasize the need for formal 

education quality. The article analyses the situation of primary education quality in 

Lithuania. Recently, the main attention has been shifted to pupils' results while 

evaluating the effectiveness of primary education. As the issue of pupils' 

achievements has become crucial, standardized tests and programmes have been 

МrОКtОН. ThО oЛjОМt of thО stuНy is pupilsĶ КМhiОЯОmОnts Кs Кn ОssОntiКl Мriterion of 

primary education quality. The goal of the study is to discuss the possibilities of 

applying standardized instruments in Lithuanian primary education. The methods 

used in the study: document, scientific literature and study result analysis, comparison 

and modelling. The tasks of the study are as follows: to discuss the importance of 

pupilsĶ КМhiОЯОmОnts in thО МontОxt of primКry ОНuМКtion; to rОЯОКl thО ОssОnМО of 
standardized programme of Lithuanian language, the principles of compiling 

Lithuanian language tests; to discuss the possibilities and drawbacks of using 

diagnostic tests of Lithuanian language; to raise questions of primary education 

quality in the context of Lithuanian education. 

A model for an effective use of standardized instruments was created, which 

could be applied to pupils' achievement evaluation with the help of standardized tests 

and would help evaluate the quality of primary education at all levels. According to 

the analysis of standardized testing possibilities and education documents of 

Lithuania, a model was created, which helps assess the quality of primary education, 
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especially of reading and writing skills, which demonstrate the level of literacy and is 

a part of primary education quality assessment. An adequately applied model of 

standardized testing would help evaluate the quality of primary education at all levels. 

It is important to ensure that evaluation is supplemented with other means than just 

tests, which would complement the information received with the use of tests and 

proЯiНО informКtion on pupilsĶ КМhiОЯОmОnt lОЯОls.   
 

Lietuvas pamatiгglītības kvalitāte.  
Standartiгētās programmas un testi skolēnu sasniegumu noteikšanai 

 

Atslēgvārdi: LiОtuЯКs RОpuЛlikК, pКmКtizglītīЛКs kЯКlitƗtО, instrumОnti 
stКnНКrtizƗМijКs noЯƝrtƝjumКm. 

 

Kopsavilkums 

 

LiОtuЯКs izglītīЛКs НokumОnti uzsЯОr nОpiОМiОšКmīЛu pƝМ formƗlƗs izglītīЛКs 
kЯКlitƗtОs. RКkstƗ КnКlizƝtК LiОtuЯКs pКmКtizglītīЛКs kЯКlitƗtО. NОsОn gКlЯОnƗ 
uzmКnīЛК tikК oriОntƝtК uz skolƝnu mƗМīЛu sКsniОgumiОm, ЯiОnlКikus izЯƝrtƝjot 
pКmКtizglītīЛКs ОfОktiЯitƗti. SkolƝnu sКsniОgumu jКutƗjums kƺuЯis ƺoti sЯКrīgs, tƗpƝМ 
tikК izЯОiНotКs stКnНКrtizƝtКs progrКmmКs un tОsti. TikК izstrƗНƗts moНОlis stКnНКrtК 
ОfОktīЯƗkКi izmКntošКnКi, kuru ЯКrƝtu piОmƝrot skolƝnu sКsniОgumu noЯƝrtƝšКnКi, 
izmКntojot stКnНКrtizƝto tОstu. TКs ЯКrƝtu pКlīНzƝt noЯƝrtƝt pКmКtizglītīЛКs kЯКlitƗti 
Яisos līmОƼos. 

RКkstК oЛjОkts ir skolƝnu sКsniОgumi kƗ Лūtisks pКmКtizglītīЛКs kЯКlitƗtОs 
kritƝrijs. DКrЛК mērķis ir КpspriОst stКnНКrtizƝtu instrumОntu liОtošКnКs iОspƝjКs 
LiОtuЯКs pКmКtizglītīЛƗ. PƝtījumƗ liОtotƗs mОtoНОs: НokumОntu, zinƗtniskКs litОrКtūrКs 
un pƝtījumu rОzultƗtu КnКlīzО, sКlīНzinƗjums un moНОlƝšКnК. DКrЛК uzНОЯums: 
КpspriОst, Мik sЯКrīgi ir skolƝnu mƗМīЛu sКsniОgumi pКmКtizglītīЛКs kontОkstƗ; КtklƗt 
stКnНКrtizƝtu liОtuЯiОšu ЯКloНКs progrКmmu ЛūtīЛu, liОtuЯiОšu ЯКloНКs tОstu 
izЯОiНošКnКs prinМipus; КpspriОst tОstu liОtošКnКs iОspƝjКs un šƷƝršƺus liОtuЯiОšu 
ЯКloНƗ; izskКtīt pКmКtizglītīЛКs kЯКlitƗtОs jКutƗjumu LiОtuЯКs izglītīЛКs kontОkstƗ. 
 

 

Vineta VAIVADE, Zenta ANSPOKA 

 

Latviešu valoda un tās mācīšanās kompetence:  
teorija un prakse 

 

Atslēgvārdi: lКtЯiОšu ЯКloНКs mƗМīЛu proМОss, ЯКloНКs mƗМīšКnƗs kompОtОnМО, 
pКtstƗЯīgК izziƼКs НКrЛīЛК. 

Kopsavilkums 

 

ProЛlƝmКs КktuКlitƗti nosКkК 21. gКНsimtК izglītīЛКs gКlЯОnКis mƝrƷis КuНzinƗt 
МilЯƝku, kurš ir spƝjīgs Кpgūt tƗНКs zinƗšКnКs un prКsmОs, kКs sОkmƝ КtЛilНīgu 
КttiОksmi prОt sОЯi, ģimОni, sКЛiОНrīЛu, ЯКlsti un КpkƗrtƝjo ЯiНi, kurš ir spƝjīgs kritiski 
НomƗt, pКtstƗЯīgi piОƼОmt lƝmumus, strƗНƗt komКnНƗ un mƗМītiОs Яisu mūžu. TКs nКЯ 
iОspƝjКms ЛОz mƗМīšКnƗs kompОtОnМОs, kuru rКksturo izprКtnО pКr sКЯƗm ЯКjКНzīЛƗm, 
mƗМīšКnƗs stilu, konkrƝtКs zinƗšКnКs pКr mƗМīšКnƗs līНzОkƺiОm un prКsmО tos izmКntot 
КtЛilstošƗ situƗМijƗ, kƗ Кrī КttiОksmО prОt mƗМīšКnos kƗ pОrsonīgi nozīmīgu un jƝgpilnu 
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НКrЛīЛu. MƗМīšКnƗs kompОtОnМО ir īpКši nozīmīgК, mƗМotiОs ЯКloНКs, jo ЯКloНКs 
prКsmО ir Лūtisks mƗМīšКnƗs kompОtОnМОs nosКМījums. VКloНКs prКsmО ir kompliМƝtК, 
jo tƗ iОtЯОr gКn prКsmi ЯОikt runКs НКrЛīЛu КtЛilstoši ЯКjКНzīЛКi, gКn prКsmi izmantot 

konkrƝtus НКrЛК pКƼƝmiОnus mƝrƷtiОМīgƗ klКusīšКnƗs, runƗšКnКs, lКsīšКnКs un 
rКkstīšКnКs proМОsƗ. MƗМotiОs ЯКloНu, ЯiОnƗНi sЯКrīgs ir nО tikКi ЯКloНКs mƗМīЛu sКturs 
un tƗ КpguЯОs līНzОkƺi, ЛОt Кrī tКs sКturs, kКs nОpiОМiОšКms, lКi Кpgūtu ЯКloНКs 

mƗМīšКnƗs mОtoНОs un mОtoНiskos pКƼƝmiОnus, sКЯК НКrЛК orgКnizƗМijКs formКs. 
Raksta mērķis ir КnКlizƝt mƗМīšКnƗs kompОtОnМОs ЯОiНošКnƗs pОНКgoģiskos un 

psiholoģiskos КspОktus un izЯƝrtƝt skolƝnК ЯКloНКs mƗМīšКnƗs kompОtОnМОs 
ЯОiНošКnƗs piОrОНzi lКtЯiОšu ЯКloНКs mƗМīЛu proМОsƗ pКmКtskolƗ. 

ZinƗtniskКjƗ rКkstƗ КnКlizƝtКs pОНКgoģijКs, psiholoģijКs un lingЯoНiНКktikКs 
tОorijКs, ЯОiktК izglītīЛКs normКtīЯo Кktu, lКtЯiОšu ЯКloНКs mƗМīЛu progrКmmu 
pКrКugu un lКtЯiОšu ЯКloНКs mƗМīЛu līНzОkƺu komplОktizНОЯumu КnКlīzО, kƗ Кrī 
lКtЯiОšu ЯКloНКs skolotƗju КptКujКs rОzultƗtu un mƗМīЛu proМОsК noЯƝrojumu rОzultƗtu 
КnКlīzО. 

IОgūtiО НКti liОМinК, kК КnКlizƝtКjos izglītīЛКs normКtīЯКjos Кktos un lКtЯiОšu 
ЯКloНКs mƗМīЛu progrКmmu pКrКugos ir nОpiОtiОkКmi КkМОntƝts mƗМīšКnƗs 
kompОtОnМОs jƝНziОns, kƗ Кrī tikКi НКƺƝji formulƝts, strukturƝts un pƝМtОМīgi КtklƗts šīs 
kompОtОnМОs КpguЯОi pКrОНzƝtКis sКturs un sКsniОНzКmКis rОzultƗts. StrƗНƗjot Кr 
pƝtījumƗ КnКlizƝtКjiОm lКtЯiОšu ЯКloНКs mƗМīЛu līНzОkƺu komplОktizНОЯumiОm, nОЯКr 
pilnīЛƗ noНrošinƗt skolƝnК mƗМīšКnƗs kompОtОnМОs pilnЯОiНi, jo Кrī tКjos trūkst 
mƗМīЛu sКturК, lКi Кpgūtu КpzinƗtu mƗМīšКnƗs prКsmi. MƗМīЛu uzНОЯumi ir pƗrƗk 
ЯiОnЯОiНīgi; tiО pƗrsЯКrƗ pКrОНzƝti ЯКloНКs zinƗšКnu un prКsmju КpguЯОi, nОrƝƷinotiОs 
ar to, ka pusaudzim ЯiОnƗНi sЯКrīgi ir Кrī Кpgūt prКsmi ЯКloНu mƗМītiОs. SkolotƗju 
КptКujКs rОzultƗti un pОНКgoģiskƗs prКksОs ЯƝrojumi liОМinК, kК lКtЯiОšu ЯКloНКs 
mƗМīЛu stunНƗs liОlƗkК ЯƝrīЛК ЯОltƗmК skolƝnК pКtstƗЯīgКjКi izziƼКs НКrЛīЛКi, jo tƗ ir 
ЯiОns no ЛūtiskƗkКjiОm mƗМīšКnƗs kompОtОnМОs КpguЯОs ЯКi pilnЯОiНОs nosКМījumiОm. 
 

Latvian Language and its Learning Competence:  

Theory and Praxis 
 

Key words: Latvian language learning process, language learning competence, 

independent learning activity.  

 

Summary 

 

Topicality of problem is defined by multiple essential 21
st
 century demands. 

Nowadays there is necessity for people, who can think critically, communicate, work 

in a team and continue to learn for a lifetime. Main aim of education is to educate a 

human, who can acquire such knowledge and skills, which advance responsible 

attitude against himself, family, society, environment and country. To achieve this 

mentioned goal, learning competence is also important. It is not possible without 

specific knowledge and comprehension КЛout onОĶs needs, learning style, learning 

aids, and also attitude against learning as personally important and meaningful action.  

Learning competence is really important in teaching languages, because 

language skill is an essential condition for learning competence. In learning Latvian 

language, equally important is not only the content of Latvian language and its 

acquisition measures for language competence and socio-cultural competence 

acquirement, but also content, which is necessary, to acquire language learning 

methods and methodological techniques, forms of  your own work organisation. In 



 15 

pedagogical process of Latvian language acquisition, special attention must be 

dedicated to work with information, collaboration and communication improvement, 

eКМh stuНОntĶs learning obstacles realization and cognition activity, independence and 

creativity.  

Aim of this paper is to analyse pedagogical and psychological aspects of 

learning competence and evaluate Latvian language learning competence 

development conditions in Latvian language learning process in elementary school.  

In this scientific article pedagogy, psychology, linguodidactic theories are 

analysed, education legislative instruments and education content documents, sets of 

Latvian language learning measures are analysed, results of Latvian language teachers 

inquiries and learning process observation results are analysed.    

Acquired data testifies that in analysed education regulation and content 

documents sufficient comprehension about learning competence idea is not observed; 

learning competence content and achievable result is not precisely formulated, 

structured and scientifically discovered. Working with analysed Latvian language 

learning sets, it is not possible to fully ensure development of students learning 

МompОtОnМО, ЛОМКusО thОrО is К lКМk of lОКrning МontОnt for stuНОntĶs intОntionКl 
learning skills acquisition. Learning exercises are too uniform.   Also results from 

teachers inquires testifies, that they have no full comprehension about content of 

lОКrning МompОtОnМО КnН КМhiОЯКЛlО rОsults.  StuНОntĶs inНОpОnНОnt аork is not fully 
provided in Latvian language learning lessons, which is one of the most important 

learning competence acquirement or development condition.  

 

 

Reda BARANAUSKIENƠ 

 

The Change in English Teacher Education: Historical Perspective 
 

Keywords: Models of English Teacher Education, praxis, reflective study model, 

observation practice. 

 

Summary 

 

This article reveals some aspects of both liberal and indoctrinated processes of 

studies in the context of the change from the traditional teaching into alternative life-

long learning paradigm in English teacher education. While implementing 

communicative approach to foreign language teaching and learning, as well as 

transferring from behaviourist and cognitive craft and applied science models into 

holistic-reflective model in English teacher education, liberalism and indoctrination 

are often in opposition. This confrontation is preconditioned by the social context, 

value system, and attitude towards preservation of culture, political, historical and 

ideological traditions in a certain country. Communicative approach to English as a 

foreign language teaching and learning emphasizes main features specific of liberal 

education. Its realization in any local system of schooling could change or, at least, 

moНify stuНОntsĶ ЛОliОfs toаКrНs lКnguКgО tОКМhing КnН lОКrning, proЯiНОН, 
prospective teachers of English language are educated taking four major principles of 

higher education into account: democracy, dynamics, integration of theory and 

practice, and critical thinking or reflective thinking. Reflective model of studies in 

English tОКМhОr ОНuМКtion sОrЯОs Кs К prОМonНition for hКЯing ‘non-trКНitionКlĶ 
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students on a scale and, moreover, empowers them to facilitate the change of the 

traditional teaching paradigm in English teacher education into the alternative life-

long learning one. 

 

Angļu valodas skolotāju sagatavošanas pārmaiņas:  
vēsturiskā perspektīva 

 

Atslēgvārdi: Кngƺu ЯКloНКs skolotƗju izglītīЛКs moНОƺi, prКksО, rОflОktīЯКis stuНiju 
moНОlis, rОflОksijƗ ЛКlstītu stuНiju spОМifikК. 

 

Kopsavilkums 
 

 Angƺu ЯКloНКs skolotƗju sКgКtКЯošКnК LiОtuЯƗ Кtspoguƺo RiОtumОiropКs un 
pКsКulОs КugstƗkƗs izglītīЛКs tОnНОnМОs. RОflОktīЯКis stuНiju moНОlis НОtОrminƝ gКn 
stuНiju kЯКntitƗti, gКn kЯКlitƗti, intОgrƝ stuНОntu tОorƝtisko un prКktisko sКgКtКЯotīЛu, 
noНrošinК jƝНziОniskКs mƗМīšКnƗs iОspƝju, КpЯiОno stuНОntu pКtstƗЯīgƗs prКksОs iНОjКs 
un no jКunК iОgūtƗs tОorƝtiskƗs zinƗšКnКs. MƗМīšКnКs pКrКНigmК Кngƺu ЯКloНКs 
skolotƗju sКgКtКЯošКnƗ trКnsformƝ jКu nostiprinƗjušos skКtījumu uz zinƗšКnu rКНīšКnu. 
19. gКНsimtК ЛОigƗs НominƝjК „mОistКrК–mƗМОkƺК” skolotƗju sКgКtКЯošКnКs moНОlis, 
kКН stuНОnti kopƝjК piОrОНzƝjušК prКktiƷК НКrЛīЛu. 20. gКНsimtƗ НominƝjК „zinƗtniski 
liОtišƷКis” Кngƺu ЯКloНКs skolotƗju sКgКtКЯošКnКs moНОlis. TКs postulƝjК, kК zinƗšКnu 
rКНīšКnК ir zinƗtniОku prОrogКtīЯК, ЛОt stuНОnti ir tikКi pКsīЯi stattus quo zinƗšКnu 
pƗrƼƝmƝji. 

20. gКНsimtК ЛОigƗs un 21. gКНsimtК sƗkumƗ ЯОiНojКs rОflОktīЯКis stuНiju 
moНОlis, kurš rosinК rОflОktƝt pКr sКЯu НКrЛīЛu, rОsp., gКtКЯot spОМiƗlistus, kКs ir 
kritiski НomƗjoši, КpguЯuši pКšКnКlīzОs un rОflОksijКs pamatus.  

 JК nОЯƝlКmiОs Лūt konsОrЯКtīЯКs nКМionƗlКs КugstƗkƗs skolotƗju izglītīЛКs 
piОkritƝji, ir jƗrosinК skolotƗju sКgКtКЯošКnКs rОorgКnizƗМijК un jƗrКНК КpstƗkƺi, kКs 
ƺКutu īstОnot rОflОktīЯo stuНiju prКksi (praxis), gataЯojot Кngƺu ЯКloНКs skolotƗjus 

КugstskolƗ. 

PКmКtojotiОs uz НКžƗНu Кutoru tОorƝtiskКjiОm КpgКlЯojumiОm un Оmpīrisko 
pƝtījumu rОzultƗtiОm, tiОk КtklƗtК uz rОflОksiju ЛКlstītu stuНiju spОМifikК, izkristКlizƝtКs 
priОkšroМīЛКs un proЛlƝmКs, kКs roНКs pƗrОjКs pОrioНƗ no trКНiМionƗlƗs paradigmas uz 

rОflОktīЯi НomƗjošu Кngƺu ЯКloНКs skolotƗju sКgКtКЯošКnu. 
 

 

Inga LAIZƖNE 

 

Datīva un datīva/instrumentāļa noгīmju apguve  
latviešu valodā kā svešvalodā 

 

Atslēgvārdi: НКtīЯs, НКtīЯК/instrumОntƗƺК kopīgƗ formК, loМījumК nozīmО, МittКutiОši, 
lКtЯiОšu ЯКloНК kƗ sЯОšЯКloНК. 

 

Kopsavilkums 
 

LКtЯiОšu ЯКloНК kƗ sЯОšЯКloНК ir sКmƝrƗ jКunК lКtЯiОšu lingЯoНiНКktikКs 
КpКkšnozКrО, kКs sƗkusi ЯОiНotiОs tikКi 20. gКНsimtК 50. gКНos, tƗpƝМ šКjƗ jomƗ ir 
НiОzgКn mКz pƝtījumu.  
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LКtЯiОšu ЯКloНƗ liОtЯƗrНs tОikumƗ iОgūst notОiktК loМījumК formu, kКs КtkКrīgК 
no sКistījumК Кr МitiОm ЯƗrНiОm. LiОtЯƗrНК loМījumƗ izpКužКs tƗ sintКktiskƗs funkМijКs, 
jo loМījums rƗНК, kƗНКs ir liОtЯƗrНК КttiОksmОs Кr МitiОm ЯƗrНiОm tОikumƗ. MƗМot 
lКtЯiОšu ЯКloНu kƗ sЯОšЯКloНu, ЯКr noЯƝrot, kК lКtЯiОšu ЯКloНКs КpguЯƝji ЛiОži ЯiОn 
liОto НКtīЯu, lКi gКn tКs pКrКsti tiОk mƗМīts kƗ ЯiОns no ЛОiНzКmКjiОm loМījumiОm. To 
КpstiprinК Кrī НКžƗНi mƗМīЛu līНzОkƺi un kursu progrКmmКs. TomƝr rКkstƗ КplūkotiО 
piОmƝri rƗНК un ƺКuj pКmКtot fКktu, kК НКtīЯs lКtЯiОšu ЯКloНКs kƗ sЯОšЯКloНКs КpguЯОs 
proМОsƗ ir Лūtisks loМījums, līНz Кr to tКs (ЯismКz notОiktƗs konstrukМijƗs) Лūtu 
mƗМƗms jКu ЯКloНКs КpguЯОs sƗkumposmƗ.  

Raksta mērķis ir noskКiНrot, kurКs НКtīЯК un НКtīЯК/instrumОntƗƺК nozīmОs ir 
КktuƗlКs, mƗМot lКtЯiОšu ЯКloНu kƗ sЯОšЯКloНu, un Лūtu КpgūstКmКs jКu iОsƗМƝjК 
līmОnī. Šim nolūkКm izpƝtīti lКtЯiОšu un ƗrzОmju Кutoru НКrЛi pКr НКtīЯu un 
instrumОntƗli lКtЯiОšu ЯКloНƗ; КnКlizƝtК Кrī RīgКs StrКНiƼК uniЯОrsitƗtОs mƗМīЛu 
programma Latviešu valoda, lai noteiktu, kad lКЛƗk ir sƗkt mƗМīt НКtīЯu un 
instrumОntƗli. TƗpКt КnКlizƝtКs Кrī Eiropas kopīgās pamatnostādnes valodu apguvei, 
lКi uzzinƗtu, kКs ir jƗprot, sКsniОНzot ЯКloНКs КpguЯОs A1 un A2 līmОni. 

PƝtījumƗ iОsКistītiО ЯКloНКs КpguЯƝji ir МittКutiОši – ЯƗМiОši, somi, zviedri, 

norЯƝģi un Кngƺi, kКs iОrКНušiОs LКtЯijƗ uz notОiktu lКiku mƗМīЛu nolūkos un Кpgūst 
lКtЯiОšu ЯКloНu iОsƗМƝjК līmОnī. RКkstƗ КnКlizƝtiО tОikumi ƼОmti no МittКutiОšu 
sКМОrƝjumiОm, kКs tikК rКkstīti pirmƗ un otrƗ sОmОstrК ЛОigƗs. KopumƗ ir КnКlizƝti 62 

tОikumi. SКМОrƝjumК tОmКti: „MКnК mƗjК” un „ViОnК НiОnК mКnƗ НzīЯƝ”. 
BКlstotiОs uz ЯКloНКs mКtОriƗlК КnКlīzi, rКkstК ЛОigƗs iОЯiОtotКs НiЯКs tКЛulКs, 

kurƗs КpkopotКs izplКtītƗkƗs НКtīЯК un НКtīЯК/instrumОntƗƺК konstrukМijКs valodas 

КpguЯƝju sКМОrƝjumos.  
 

Meaning of Dative and Dative/Instrumental  

in Acquisition of Latvian as a Foreign Language 
 

Key words: dative, common form of dative and instrumental, meaning of the case, 

foreign speakers, Latvian as a foreign language.  

 

Summary 

 

The Latvian language as a foreign language is a relatively new field of Latvian 

language learning methodology, which started to form only in the fifties of the 20
th

 

century, so there is quite little research in this area. 

Each noun in Latvian, used together with other words, obtains the form of a 

certain case. The case ending shows relation of the noun to other words in the 

sentence, hence, the case reveals syntactical functions of the noun. Teaching Latvian 

as a foreign language it can be observed that learners often use dative, although 

usually that is one of the last cases taught. Dative to foreigners is usually taught rather 

late, also in different teaching resources and course programmes it is one of the last 

cases that is acquired. However, examples, described in the article, show and prove 

that dative is an important case of Latvian as a foreign language and should be 

acquired (at least in definite constructions) already at the beginning of the Latvian 

language course. 

The article describes which dative and dative instrumental meanings are 

important, teaching Latvian as a foreign language and would be acquired already at 

the beginner level. For this purpose, works of Latvian and foreign authors about 

dative and instrumental were studied. The course programme The Latvian language of 
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Riga Stradins University was analysed as well in order to determine when dative and 

instrumental case should be started to teach. Also was analysed Common European 

Framework of Reference for languages to find out what a learner should know to 

reach level A1 and A2. 

In research foreign language learners – the Germans, Finns, Swedes, 

Norwegians and English are taking part. They arrived in Latvia for concrete reason – 

to study medicine, and they learn Latvian at the beginner level. Sentences in the 

article are taken from compositions written by foreign speakers at the end of first and 

second semester. Together are analysed 62 sentences. Topic of the compositions was 

“My housО” КnН “OnО НКy in my lifО”. 
At the end of the article, based on the examples, two tables are included, 

which describes the most common constructions of dative and dative instrumental. 

 

 

DiƗnК LIEPA, IntК RATNIECE 

 

Svešvalodu mācīšanas metodika, tās analīгe  
 

Atslēgvārdi: sЯОšЯКloНu КpguЯО, piООjК, mОtoНО, intОgrƝtК ЯКloНКs КpguЯО, sКНКrЛīЛК. 
 

Kopsavilkums 

 

IzglītīЛК un Кrī ЯКloНu mƗМīšКnКs mОtoНoloģijК ЛКlstƗs gКn uz trКНīМijƗm un 
ЯƝsturiski gūto piОrОНzi, gКn uz jКuninƗjumiОm (inoЯƗМijƗm). MūsНiОnu ЯКjКНzīЛu 
КpzinƗšКnƗ un inoЯƗМiju iОЯiОšКnƗ sЯКrīgК nozīmО ir ЯƝsturiskƗs piОrОНzОs izpratnei un 

КnКlīzОi. PiООjКs un mОtoНОs tiОk КprКkstītКs un КnКlizƝtКs НКžƗНu Кutoru НКrЛos. 
Autoru ЯiОНokƺi КtšƷirКs. SЯОšЯКloНКs mƗМīšКnƗs piООju un mОtožu КpskКts un КnКlīzО 
sОkmƝ ОsošƗs situƗМijКs izprКtni, ЯОiМot tОorƝtiskus sОМinƗjumus, lКi uzlКЛotu darbu, 

pКlīНzƝtu stuНОntiОm, kursКntiОm un kolƝģiОm pilnЯОiНot sЯОšЯКloНКs КpguЯОs mƗМīЛu 
proМОsu, izmКntojot ЯispiОmƝrotƗkƗs piООjКs un mОtoНОs sЯОšЯКloНu stuНijƗs.  

ZinƗšКnu sКЛiОНrīЛƗ pƗrmКiƼКs skКr НКžƗНКs КugstƗkƗs izglītīЛКs jomКs, 
mКinƗs sКturs, stuНiju proМОss, izmКntotƗs mОtoНОs un prКsīЛКs kompОtОntКi 
profОsionКlitƗtОi 21. gКНsimtК gКlЯОniО КugstƗkƗs izglītīЛКs rКksturotƗji ir tƗНi jƝНziОni 
kƗ kritiskā domāšana, mūžiгglītīЛa, atvērtīЛa pārmaiņām, inovāМija, sadarЛīЛa. 

AugstƗkƗs izglītīЛКs sistƝmКs КttīstīЛu iОtОkmƝ gКn iОkšƝjiО, gКn ƗrƝjiО fКktori, no 
kuriОm sЯКrīgƗkiО ir ОkonomiskiО, НОmogrƗfiskiО un Кr informƗМijКs tОhnoloģijƗm 
sКistītiО fКktori. BūtiskƗkiО КugstƗkƗs izglītīЛКs КttīstīЛКs ЯirziОni ir ЯisiОm un Яisur 
piООjКmК izglītīЛК, izglītīЛКs kЯКlitƗtОs un ОfОktiЯitƗtОs uzlКЛošКnК, izglītīЛК НКrЛК 
tirgum, pОrsonƗlК КttīstīЛК, infrКstruktūrКs КttīstīЛК, mūžizglītīЛК un О-izglītīЛК. LКi 
ОfОktīЯi rОКģƝtu uz strКujКjƗm izmКiƼƗm sКЛiОНrīЛƗ un prКsīЛƗm НКrЛК tirgū, jКunКs 
darba formas tiek izmantotas Кrī LКtЯijКs КugstskolƗs, piОmƝrКm, VОntspils 
AugstskolƗ Кngƺu ЯКloНКs НoМƝtƗji rosinК stuНОntus Кngliski КpspriОst projОktu ЯКНīЛКs 
jКutƗjumus. LКtЯijКs LКuksКimniОМīЛКs uniЯОrsitƗtОs TОhniskКjƗ fКkultƗtƝ stuНОnti 
Кpgūst spОМiƗlos tОrminus Кngƺu ЯКloНƗ un lКsК Кr spОМiКlitƗti sКistītus tОkstus. RīgКs 
PОНКgoģijКs un izglītīЛКs ЯКНīЛКs КkКНƝmijƗ НКžƗНu progrКmmu topošiО skolotƗji 
sКskКƼƗ Кr pОНКgoģijКs progrКmmƗm НКžƗНus tОmКtus pКr pОНКgoģiju Кpgūst Кngƺu 
ЯКloНƗ un piОНКlƗs stКrptКutiskos projОktos. JКunƗs piООjКs КktuКlizƝjКs ikgКНƝjƗs 
stuНОntu zinƗtniskКjƗs konfОrОnМƝs, prКksОs КtskКitОs konfОrОnМƝs, ЯiОslОktoru lОkМijƗs 
un prКktiskКjƗs noНКrЛīЛƗs. 
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Raksta mērķis – КprКkstīt un КnКlizƝt sЯОšЯКloНu mƗМīšКnКs un mƗМīšКnƗs 
tОorƝtiskos pКmКtus, pКpilНinot tОoriju Кr prКktiskiОm piОmƝriОm. LКtЯijƗ ir ЯОikti 
pƝtījumi pКr profОsionƗlƗs Кngƺu ЯКloНКs КpguЯi. ŠiО pƝtījumi ЯОltīti КtsОЯišƷƗm 
jomƗm, nОuzsЯОrot ЯiОnotКs piООjКs nОpiОМiОšКmīЛu sЯОšЯКloНu stuНijƗs.  
 

Foreign Language Teaching Methodology, its Analysis 
 

Key words: foreign language acquisition, approach, method, integrated language 

acquisition, collaboration. 

 

Summary 

 

Education and also the language teaching methodology is based on traditions 

and historically gained experience, as well as on novelties (innovations). 

Understanding of historical experience and its analyses is of major significance in 

comprehension of contemporary needs and introducing of innovations. Approaches 

and methods have been described and analysed in works of different authors.  The 

КuthorsĶ opinions НiffОr аiНОly. SurЯОy КnН КnКlysis of forОign lКnguКgО tОКМhing 
approaches and methods facilitate successful perception of current situation; foster 

drawing of theoretical conclusions in order to improve work performance, to help the 

students, trainees and colleagues to develop their foreign language acquisition 

process, to use the most appropriate approaches and methods in foreign language 

studies.  

Transformations in knowledge society intervene in diverse higher education 

areas changing content, study process, methods used and requirements to competent 

professionalism in 21
st
 century. The crucial characteristics of higher education coming 

forаКrН inЯolЯО “МritiМКl thinking”, “lifО-long lОКrning”, “opОnnОss to МhКngОs”, 
“innoЯКtions”, “МollКЛorКtion”. Development of higher education system is influenced 

by both internal and external factors, among which as the most important should be 

considered economic, demographic and IT connected factors. The most crucial 

development directions in higher education include education accessible to everybody 

and anywhere, increase of education quality and efficiency, education appropriate for 

labour market, personnel development, infrastructure development, life-long learning 

and e-education. In order to effectively respond to the rapid changes in society and the 

labour market demands, new student training forms are implemented into Latvian 

higher education institutions as well, for instance, the English language lecturers in 

Ventspils University College encourage students to discuss the project management 

issues in English. Students in Technical Faculty at Latvia University of Agriculture 

study special terminology in the English language and read texts in English in their 

specialisation. At Riga Teacher Training and Educational Management Academy the 

emerging teachers of different programmes in compliance with pedagogy courses 

acquire various topics on pedagogy in English and participate in global projects. 

Innovative approaches are maximized by annual Student scientific conferences, 

Practice Report conferences, guest lecturer lectures and workshops. 

The aim of the article is to describe and analyse foreign language teaching and 

learning theoretical basis by supplementing theory with case studies from practice. In 

Latvia researches have been carried out on Professional English acquisition. The 

researches explore definite areas, yet they are not majoring on a need of a holistic 

approach to foreign language studies. 
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LīgК KƹAVIƻA 

 

Tiešsaistes mācību materiālu iгstrāde  
projektā Language learning opportunities  

 

Atslēgvārdi: tiОšsКistОs mƗМīЛu mКtОriƗli, izstrƗНО, sКНКrЛīЛК, mƗМīšКnƗs. 
 

Kopsavilkums 

 

DКtortОhnoloģiju nozīmО piОКug ЯisƗs НzīЯОs jomƗs. JКunƗs tОhnoloģijКs iОnƗk 
stuНiju un mƗМīЛu ЯiНƝ, tƗs pilnЯОiНo stuНiju proМОsu un sniОНz iОspƝju НКžƗНot 
mƗМīЛu mОtoНОs. ArЯiОn populƗrƗkКs kƺūst О-stuНijКs, tƗpƝМ sЯКrīgК nozīmО ir 
tiОšsКistОs mƗМīЛu mКtОriƗlu izstrƗНОi. Ar КtЛilstošiОm mƗМīЛu mКtОriƗliОm НoМƝtƗjs 
var sekmƝt stuНОntu intОrОsi Кpgūt stuНiju priОkšmОtu pКtstƗЯīgi. 

PuЛlikƗМijКs mērķis ir КnКlizƝt tiОšsКistОs mƗМīЛu mКtОriƗlu nozīmi stuНiju 
ЯiНƝ. DКrЛК uzНОЯumi: 1) noskКiНrot О-stuНiju ЯiНОs nozīmi; 2) konstКtƝt tiОšsКistОs 
mƗМīЛu mКtОriƗlu izstrƗНОs gКlЯОnos prinМipus; 3) informƝt pКr projОktu, kurƗ tiОk 
ЯОiНoti tiОšsКistОs mƗМīЛu mКtОriƗli sЯОšЯКloНu КpguЯОi.  

PuЛlikƗМijƗ skКtīts projekts Language learning opportunities, piОНКlƗs BiznОsК 
augstskolas TurīЛa VКloНu kКtОНrКs pКsniОНzƝji. ProjОktƗ tiОk ЯОiНoti tiОšsКistОs 
mƗМīЛu mКtОriƗli НКrЛКm КuНitorijƗ un pКtstƗЯīgКjКm НКrЛКm Кr НКtoru, tiОk piОНƗЯƗti 
 ЯКloНu КpguЯОs moНuƺi Кngƺu, frКnču, kriОЯu, lКtЯiОšu, spƗƼu un ЯƗМu ЯКloНКs 
apguvei.  

PƝtījumК gКitƗ konstКtƝts, kК Кr tiОšsКistОs mƗМīЛu mКtОriƗliОm ЯКr sКsniОgt 

lКЛus rОzultƗtus,  
- jК mКtОriƗli ЯОiНoti, iОЯƝrojot konkrƝtu mƝrƷi un uzНОЯumus, kКs stuНОntКm, 

Кpgūstot stuНiju kursu, ir jƗsКsniОНz,  
- jК mƗjКslКpК, kurƗ tiОšsКistОs mƗМīЛu mКtОriƗli izЯiОtoti, ir ЯiОgli piООjКmК un 

lКЛi pƗrskКtƗmК,  
- jК stuНОntiОm, Кpgūstot tiОšsКistОs stuНiju kursu, ir piООjКmКs mОntorК 

konsultƗМijКs,  
- jК mƗМīЛu mКtОriƗli ir НКžƗНi un НКuНzЯОiНīgi. 

 

The Development of Online Teaching Materials 

 in Language Learning Opportunities Project 
 

Key words: online teaching materials, development, cooperation, learning. 

 

Summary 

 

The meaning of computer technologies is growing in all spheres of life. The 

new technologies come into learning and teaching environment; they improve the 

study process and provide the opportunity to diversify the teaching methods. E-studies 

become more popular, therefore the development of online teaching materials has an 

importКnt rolО. PropОrly МrОКting tОКМhing mКtОriКls thО tОКМhОr МКn promotО stuНОntsĶ 
interest to master the given study subject independently. 

 The aim of the given paper is to analyze the meaning of teaching materials in 

online environment. The tasks of the paper: 1) to elicit the meaning learning course, if 

the web page of online teaching materials is readily available of online learning 
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environment; 2) to state the main principles of the development of online teaching 

materials; 3) to describe a project, within which there are created online teaching 

materials for mastering foreign languages.  

In the given paper there was described the Language learning opportunities 

project. The lecturers of Language department of Turiba University participate in the 

given project. Within the project there are created online teaching materials for the 

work in auditorium and for independent work by the computer, there are offered 

modules for mastering foreign languages: English, French, Russian, Latvian, Spanish 

and German.  

The author states: good results can be reached by developing online teaching 

materials, if online materials follow specific target and tasks, that the student must 

reach by mastering the given online and it is easy to go through it, if in the online 

study course there is available a mentor for the students, if online teaching materials 

are different and diverse. 

 

 

RūtК ƶEMERE 

 

Vācu valodas prasmju korekts novērtējums  
multilingvisma kontekstā 

 

Atslēgvārdi: ЯƝrtƝšКnКs sistƝmК, ЯƝrtƝšКnКs kritƝriji, МОntrКlizƝto ОksƗmОnu rОzultƗti, 
ЯƗМu ЯКloНКs НiplomК skolКs.  

 

Kopsavilkums 

 

KКut Кrī ЯƗМu ЯКloНКs КpguЯƝju un ОksƗmОnК kƗrtotƗju skКits LКtЯijКs skolƗs 
sarūk, ЯƗМu ЯКloНК iОƼОm nozīmīgu ЯiОtu LКtЯijКs sЯОšЯКloНu izglītīЛƗ. VƗМu ЯКloНКs 
diploma skolu jeb DSD (Deutsches Sprachdiplom) skolu НКrЛīЛК pКsКulƝ, tostКrp 
LКtЯijƗ, kopš 1997. gКНК, ir nozīmīgs fКktors multilingЯismК ЯОiМinƗšКnƗ un КttīstīЛƗ, 
kas globalizƗМijКs КpstƗkƺos, piОКugot ģОogrƗfiskКjКi moЛilitƗtОi, pilnЯОiНo sКЛiОНrīЛКs 
soМiƗlƗs mijiОНКrЛīЛКs kЯКlitƗti līНzƗs МitiОm lingЯoНiНКktiskКjiОm un soМiokultūrКs 
КspОktiОm, ЯОiМinot pƗrОju no homogƝnКs kultūrКs un ЯƝrtīЛu sistƝmКs uz kultūrКs 
НКuНzЯОiНīЛu un hОtОrogОnitƗti.  

RКkstƗ КtklƗtКs LКtЯijƗ pКstƗЯošƗs prОtrunКs sЯОšЯКloНu prКsmju ЯƝrtƝjumƗ un 
minƝtКs iОspƝjКs to risinƗšКnКi; tƗpКt rКksturoti fКktori LКtЯijКs izglītīЛКs normКtīЯКjos 
НokumОntos, kКs mƗМīЛu sКsniОgumu ЯƝrtƝšКnu sЯОšЯКloНƗ pКНКrījusi proЛlОmƗtisku. 
VƝrtƝšКnКs kritƝrijiОm jƗЛūt pƗrНomƗtiОm: ЯƝrtƝšКnК ir nО tikКi skolƝnu Кpgūto 
zinƗšКnu un prКsmju mƝrinstrumОnts, ЛОt Кrī līНzОklis skolƝnu motiЯƗМijКi ЯКi 
НОmotiЯƗМijКi sЯОšЯКloНu mƗМīЛƗm. RКkstƗ mОklƝtКs iОspƝjКs ЯƝrtƝšКnКs sistƝmКs 
optimizƗМijКi, t. sk. izmКntojot DSD ОksƗmОnК ЯƝrtƝšКnКs kritƝrijus.  

SЯКrīgi noНrošinƗt iОspƝju skolƗs ЯiОnlКiМīgi Кpgūt ЯКirƗkКs sЯОšЯКloНКs, ƺКut 
skolƝniОm ЛrīЯi izЯƝlƝtiОs pirmo sЯОšЯКloНu, uzsƗkot sЯОšЯКloНu КpguЯi jКu 1. klКsƝ, 
kƗ Кrī pilnЯОiНot skolƝnu zinƗšКnu un prКsmju ЯƝrtƝšКnКs sistƝmu ЯКloНu КpguЯƝ, 
tƗНƝjƗНi ЯОiМinot ЯКloНu КpguЯОs motiЯƗМiju.  
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Correct Assessment of German Language Skills 

in Multilingualism Context 
 

Key words: assessment system, assessment criteria, outcomes of national 

examinations, schools of German language diplomas. 

 

Summary 

 

Even though the number of German language learners and examinees in 

Latvia schools is decreasing, German takes a significant place in Latvia foreign 

language education. The activities of German language diploma schools or DSD 

(Deutsches Sprachdiplom) schools in the world, amongst them in Latvia since 1997, 

are an important resource of multilingualism promotion and development, which in 

the globalization conditions, when the geographic mobility is increasing, is able to 

improЯО thО quКlity of  soМiОtyĶs soМiКl МorrОlКtion ЛОsiНО thО othОr lКnguКgО lОКrning 
methodology and socio-culture aspects, promoting the transition from a homogenous 

culture and value system to culture pluralism and heterogeneity.    

The article reveals the existing contradictions between German language 

acquisition and foreign language skills assessment in Latvia, and the implementation 

possibilities for their elimination. The factors in the education legislation, which have 

made the language skills assessment in foreign languages problematic, have been 

described. The assessment criteria have to be well-considered: the assessment is not 

only thО mОКsurОmОnt of thО pupilsĶ КМquirОН knoаlОНgО КnН skills, Лut it Кlso 
motivates or demotivates pupils to acquire foreign languages. The author is looking 

for opportunities to optimize the assessment system, including the usage of the 

German Examination (DSD) assessment criteria. 

It is essential to provide the pupils with a possibility to acquire several foreign 

languages at school simultaneously, allow pupils to choose freely their first foreign 

language, starting the acquisition of a foreign language already in Class 1. It is also 

ОssОntiКl to improЯО thО pupilsĶ knoаlОНgО КnН skills КssОssmОnt systОm in language 

acquisition, thus promoting the motivation of language acquisition.  

 

 

Ɇɚɪɢɧɚ ɇɈȼИɄ 

 

Кɭɥɶɬɭɪɚ ɪɟɱɢ: ɢɫɩɨɥɶɡɨɜɚɧɢɟ ɢɧɨяɡɵɱɧɵɯ ɜɤɪɚɩɥɟɧɢɣ  
ɩɪɢ ɩɢɫɶɦɟ ɧɚ ɪɨɞɧɨɦ яɡɵɤɟ 

 

Valodas kultūra: citu valodu pārcēlumi rakstos dгimtajā valodā 
 

Atslēgvārdi: lОksiskКs izmКiƼКs, sЯОšЯКloНКs, Кngƺu ЯКloНКs ЯƗrНi, ЯКloНКs kultūrК, 
rakstu valoda.  

 

Kopsavilkums 

 

DzimtƗ ЯКloНК ir ЯiОnК no kultūrКs pКmКtЯƝrtīЛƗm. SЯОšЯƗrНi ir sЯКrīgК kКtrКs 
ЯКloНКs lОksikКs НКƺК. IntОrnОtК rКkstu ЯКloНu rКksturo НКuНzЯОiНīgКs īpКtnības. Viena 

rКksturīgК iОzīmО ir pƗrМƝlumi no МitƗm ЯКloНƗm, sЯОšЯКloНu, gКlЯОnokƗrt Кngƺu 
ЯКloНКs, ЯƗrНi un to nОkontrolƝtК liОtošКnК. PƝНƝjos gКНos НКuНzi jКuniОši ЛОz 
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ЯКjКНzīЛКs sƗkuši liОtot sЯОšu ЯКloНu ЯƗrНus un НКžƗНus Мitu ЯКloНu КtНКrinƗjumus. 
BiОži ЯiƼi tos liОto pКЯisКm nОЯiОtƗ, nОzinot to īsto nozīmi. PrКksƝ sЯОšЯКloНu ЯƗrНu 
liОtojumƗ ЛiОži ЯƝrojКmКs КtkƗpОs no normКs. IntОrnОtƗ Кngƺu ЯКloНКs ЯƗrНi nОtulkotƗ 
ЯОiНƗ НКžkƗrt tiОk pƗrМОlti uz lКtЯiОšu ЯКi kriОЯu ЯКloНu, tƗНƝjƗНi, no ЯiОnКs pusОs, 
radot nОskКiНrīЛu, ko rКkstītƗjs īsti ir griЛƝjis pКtОikt, ЛОt, no otrКs pusОs, noЯƗrtƗ 
КtstƗjot lКЛus, НzimtКjƗ ЯКloНƗ jКu ilgi liОtotus un iОНОrīgus ЯƗrНus. PƗrliОku liОls 
sЯОšЯКloНu ЯƗrНu pƗrМƝlums piОsƗrƼo ЯКloНu.  

RКkstƗ tiОk КktuКlizƝts jКutƗjums pКr sЯОšЯКloНu ЯƗrНu iОtОkmi uz Нzimto 
ЯКloНu (lКtЯiОšu un kriОЯu). PƝtījums КtklƗj šīs lingЯistiskƗs pКrƗНīЛКs МƝloƼus un to 
iОtОkmi uz ЯКloНКs kultūru.  
 

Culture of Language:  

the Use of Foreign Words in Writing in Native Language 
 

Keywords: culture of language, foreign words, Internet written language, 

uncontrolled use of foreign language.  

 

Summary 

 

Native language is one of the fundamental cultural values. Foreign words are 

an important part of the vocabulary of the language. Internet written language is 

characterized by a variety of characteristics. A characteristic feature is the 

uncontrolled use of foreign language inclusions. In recent years, many young people 

have started without the need to use foreign words and various other languages 

replicas. Foreign words frequently used in quite out of place, not knowing the true 

meaning. In practice, the use of foreign words often observed deviations from the 

norm. Online foreign words untranslated in some cases be transferred to the Latvian 

and Russian language, leading to confusion about what the narrator really want to say, 

and at the expense of good and fitting words. Excessive foreign words using can 

contaminate foreign language.  

Raises the question of the impact of foreign words to the native language 

(Latvian and Russian). The study determined the causes of linguistic phenomena and 

their impact on the culture of language. 

 

 

SolЯОigК SUŠINSKIENƠ 

 

Teaching for Scientific Text Reading through Integration  

of Information and Communication Technology (ICT) 
 

Key words: Systemic Functional Linguistics, Information and Communication 

Technologies, popular science texts. 

 

Summary 

 

Recent decades have witnessed the emergence of language as an integral part 

of science literacy. Scientific writing contains unique linguistic features such as 

informational density, abstraction, technicality, and authoritativeness that construe 

special knowledge claims. The spread of Information and Communication 
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Technology (ICT) may prove to be one of the most pivotal factors in motivating the 

students to read and analyze a wide variety of scientific writings. An important 

proposition of foreign language teaching is the use of authentic materials.  

Thus, the aim of the present paper is twofold: to analyze the scientific 

language from a Systemic Functional Linguistics (SFL) perspective and to 

demonstrate how ICT can raise higher education studentsĶ КаКrОnОss of sМiОntifiМ 
language. The analysis is based on a corpus of articles drawn from the on-line 

magazine Popular Science (http://www.popsci.com/). Popular science texts are 

targeted to present the complicated scientific concepts in as simple way as possible 

for the public. 

Furthermore, in the present paper, three different approaches suggested by 

Klaus Brandl (2002) to using Internet-based resources are presented:  

1) teacher-centered, i.e. when the teacher prescreens and selects reading materials 

from Internet-based or other resources, designs comprehension activities, and 

the students conduct the assignments in their own pace;  

2) teacher-facilitated, i.e. when the teacher determines a particular topic and set of 

goals for his/her lesson. The learner has some autonomy as the tasks provide the 

learner a choice in the sites he/she accesses and explores. Task types usually 

include comparisons, gathering factual information, descriptions, and short 

summКriОs. ThО tОКМhОrĶs rolО МКn ЛОst ЛО НОsМriЛОН Кs К guiНО КnН fКМilitКtor;  
3) learner-centered, when the students determine the aims themselves. In this way, 

the students take on the roles of self-directed learning. The teacher only gets 

involved in the role of a facilitator offering support and guidance throughout the 

process as much as necessary. The students write short essays, mini-projects 

thКt НОmonstrКtО thО stuНОntsĶ КnКlytiМ skills.  
Moreover, on the basis of these three types, the students analyze science 

popular texts within the framework of SFL, i.e. they pay attention to the above 

mentioned linguistic features. 

By summing up, it is possible to state that science popular texts are a perfect 

source for content-based analysis: they are simpler in their content than academic 

texts, and not overloaded with complicated technicalities. Furthermore, by using ICT, 

namely the Internet, they are easily accessed by students. 

 

Zinātnisko tekstu lasīšana:  
mācības, iгmantojot informācijas un komunikācijas tehnoloģijas 

(IKT) 
 

Atslēgvārdi: sistƝmiski funkМionƗlƗ lingЯistikК, informƗМijКs un komunikƗМijКs 
tОhnoloģijКs, populƗrzinƗtniskiО tОksti. 
 

Kopsavilkums 

 

PƝНƝjƗs НОsmitgКНƝs ЯКloНК kƺuЯusi pКr nОКtƼОmКmu zinƗtnОs НКƺu. 
ZinƗtniskКjКm tОkstКm rКksturīgКs tƗНКs unikƗlКs lingЯistiskКs pКzīmОs kƗ informƗМijКs 
ЛlīЯums, ЯКloНКs КЛstrКktums, formƗlums (tОhniskƗ lОksikК) un oЛjОktīЯums. 
InformƗМijКs un komunikƗМijКs tОhnoloģiju (IKT) izplКtīЛК ir ЯiОns no fКktoriОm, kКs 

pКlīНz stuНОntus motiЯƝt lКsīt un КnКlizƝt НКžƗНК ЯОiНК zinƗtniskos tОkstus. SЯКrīgs 
fКktors, mƗМot stuНОntiОm lКsīt zinƗtniskos tОkstus, ir Кrī КutОntisku tОkstu КtlКsО un 
piООjКmīЛК.  



 25 

Raksta mērķis ir Кplūkot populƗrzinƗtniskƗs rКkstu ЯКloНКs iОzīmОs sistƝmiski 
funkМionƗlƗs lingЯistikКs (SFL) skКtījumƗ un izpƝtīt, kƗ IKT ЯКr rosinƗt stuНОntu 
izprКtni, lКsot un КnКlizƝjot zinƗtnisko tОkstu. RКkstƗ КnКlizƝtiО populƗrzinƗtniskiО 
rКksti ƼОmti no žurnƗlК Popular Science interneta versijas (http://www.popsci.com/). 

PopulƗrzinƗtnisko tОkstu mƝrƷis ir pƝМ iОspƝjКs skКiНrƗk izklƗstīt sКrОžģītus zinƗtniskus 
jƝНziОnus plКšКi sКЛiОНrīЛКi.  

RКkstƗ Кplūkoti trīs KlКusК BrКnНlК (Klaus Brandl) (Brandl 2002) ieteiktie 

ЯОiНi, kƗ izrКuНzītiОs zinƗtniskos rКkstus intОrnОtƗ un Кr tiОm strƗНƗt:  
1) НoМƝtƗjs pКts izЯƝlКs mКtОriƗlu un formulƝ КtЛilstošus uzНОЯumus, ЛОt stuНОnti 

КnКlizƝ tОkstus un ЯОiМ uzНОЯumus sОЯ inНiЯiНuƗli piОƼОmКmƗ tОmpƗ;  
2) НoМƝtƗjs НОfinƝ notОiktu tОmКtu, formulƝ mƝrƷus un iОsКkК ЯКirƗkus zinƗtniskos 

rakstus; stuНОntiОm ir jƗizЯƝlКs tiО, kuri ЯiƼus intОrОsƝ ЯisЯКirƗk. TƗНƝjƗНi 
ЯiƼiОm tiОk Нots zinƗms Кutonomiskums. UzНОЯumos pКrКsti tiОk iОkƺКuti 
sКlīНzinƗšКnКs, fКktoloģiskƗs informƗМijКs КtlКsОs, notОiktu zinƗtnisku pКrƗНīЛu 
rКksturošКnКs, kƗ Кrī kopsКЯilkumК rКkstīšКnКs ОlОmОnti. DoМƝtƗjКm šКjƗ НКrЛƗ 
ir konsultanta loma;  

3) stuНОnti pКši izЯƝlКs tОmКtu, zinƗtniskos tОkstus un to КnКlīzОs ЯОiНu. StuНОnti 
pКši formulƝ mƝrƷus. ŠКjƗ gКНījumƗ stuНОnti izЯƝlКs t. s. pКšmƗМīЛu. DoМƝtƗjКm 
atkal ir tikai konsultanta loma. StuНОnti rКkstК īsus sКМОrƝjumus, miniprojОktus, 
tƗНƝjƗНi КtklƗjot sКЯКs КnКlītiskƗs iОmКƼКs.  

Visos trijos gКНījumos stuНОnti КnКlizƝ populƗrzinƗtniskos tekstus SFL 

skКtījumƗ, rОsp., iОЯƝrojot iОpriОkš minƝtƗs lingЯistiskƗs pКzīmОs. 
KopumƗ ЯКr sОМinƗt, kК populƗrzinƗtniskie raksti lieliski noder saturƗ ЛКlstītКi 

КnКlīzОi: pƝМ sКturК populƗrzinƗtniskiО tОksti ir ЯiОnkƗršƗki nОkƗ КkКНƝmiskiО tОksti, 
tiО nКЯ pƗrЛlīЯƝti Кr sКrОžģītiОm tОrminiОm, turklƗt, izmКntojot IKT, konkrƝti – 

internetu, tie ir studentiem viegli pieejami. 

 

 

Inga BLISKA 

 

Vidusskolēnu leksiskās kompetences kvalitatīvais aspekts 

franču valodā kā trešajā svešvalodā 
 

Atslēgvārdi: lОksiskƗ kompОtОnМО, lОksikКs kƺūНКs, izpƝtОs mОtoНoloģijК, frКnču 

ЯКloНК kƗ trОšƗ sЯОšЯКloНК.  
 

Kopsavilkums 

 

Raksts sniОНz iОskКtu pƝtījumƗ pКr skolƝnu lОksisko kompОtОnМi, Кpgūstot 
frКnču ЯКloНu kƗ trОšo sЯОšЯКloНu ЯiНusskolƗ. LОksiskƗs kompОtОnМОs izpКusmО 
skКtītК trīs ЯКloННКrЛīЛКs ЯОiНos: lКsīšКnƗ (tОkstК uztЯОrƝ un izprКtnƝ), rКkstīšКnƗ un 
runƗšКnƗ. PƝtījumК proЛlƝmКs kontОkstƗ skКtītКs mƗМīЛu priОkšmОtК stКnНКrtК prКsīЛКs 
sЯОšЯКloНКi kopsКkКrƗ Кr НokumОntu Eiropas kopīgās pamatnostādnes valodu 
apguvei: māМīšanās, māМīšana, vērtēšana (EKP 2006). RКkstК pirmКjƗ НКƺƗ skКiНrotК 
jƝНziОnК leksiskā kompetenМe izpratne, otro НКƺu ЯОiНo pƝtījumК mОtoНoloģijКs 
КprКksts, ЛОt trОšКjƗ НКƺƗ КtroНКmi tipiskƗkiО lОksikКs kƺūНu piОmƝri, kКs rКksturo 
skolƝnu lОksiskƗs kompОtОnМОs kЯКlitКtīЯo КspОktu: ЯƗrНu КtpКzīšКnu un nozīmОs 
izprКtni tОkstК uztЯОrƝ; ЯƗrНformКs liОtojumu, nozīmОs КtЛilstīЛu kontОkstКm un ЯƗrНК 
КttiОksmОs iztОikumƗ, kƗ Кrī to izpКusmi, proНuМƝjot tОkstu mutЯƗrНos un rКkstЯОiНƗ. 
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LОksikКs rОМОptīЯo un proНuktīЯo zinƗšКnu НКlījumК tОorƝtiskКis pКmКtojums roНКms 
jƝНziОnu valoda un runa НihotomijƗ, ЛОt lОksikКs kƺūНu КnКlīzО ЛКlstītК izprКtnƝ pКr 
ЯКloНКs zīmi, Кplūkojot ЯƗrНu kƗ КpzīmƝtƗju (signifiant) un kƗ КpzīmƝjКmo (signifié). 

LОksiskƗ kompОtОnМО iОtЯОr ЯКirƗku prКsmju kopumu: ЯƗrНformКs uztЯОri, ЯƗrНК 
nozīmОs sКprКtni, ЯƗrНК sКglКЛƗšКnu КtmiƼƗ un tƗ izmКntošКnu konkrƝtƗ iztОikumƗ. 
VКloНКs КpguЯƝju lОksikКs kƺūНu КnКlīzО pКrƗНК zinƗšКnu trūkumus un ƺКuj izЯƝrtƝt 
ЯКloНКs КpguЯƝju КtsОЯišƷus lingЯistiskƗs kompОtОnМОs КspОktus НziƺumƗ, piОmƝrКm, 
zinƗšКnКs pКr ЯƗrНu sОmКntiskКjƗm un sintКgmƗtiskКjƗm КttiОksmƝm.  

Datu ieguЯƝ un КpstrƗНƝ izmКntotКs trīs pƝtījumu mОtoНОs:  
1) jКutƗjumi pКr tОkstК izprКtni,  
2) rКkstu НКrЛu КnКlīzО,  
3) spontƗnƗs runКs izpƝtОs mОtoНО – skКƺƗs НomƗšКnКs piОrКksts (think-aloud 

protocol).  

DКtu КnКlīzОi izrКuНzītiО pКrКmОtri ir Кpkopoti tКЛulƗs.  
IzanalizƝtКis ЯКloНКs mКtОriƗls un tКjƗ konstКtƝtƗs nОКtЛilsmОs frКnču ЯКloНКs 

liОtojumК normƗm liОk НomƗt pКr nОpiОМiОšКmКjƗm korОkМijƗm ЯКloНКs mКtОriƗlК 
piОНƗЯƗjumƗ mƗМīЛu proМОsƗ. Uz pƝtījumƗ iОgūto rОzultƗtu pКmКtК sniОgti НКži 
metodiski ieteikumi leksikas apguЯОi trОšКjƗ sЯОšЯКloНƗ. LОksiskƗs kompОtОnМОs 
КttīstīšКnКi un zinƗšКnu nostiprinƗšКnКi ЯƗrНi jƗКpgūst to tipiskos sКistījumos, tiО 
grupƝjКmi pƝМ sОmКntiskƗm pКzīmƝm. PКstiprinƗtК uzmКnīЛК mƗМīЛu proМОsƗ 
piОЯƝršКmК „МКurspīНīgКjiОm ЯƗrНiОm”, kКs ЯКr kompОnsƝt skolƝnК nОpiОtiОkКmƗs 
lingЯistiskƗs zinƗšКnКs frКnču ЯКloНƗ, tikКi mƝrƷtiОМīgi jƗЯОiНo skolƝnu zinƗšКnКs pКr 
rКНniОМīgo ЯƗrНu sОmКntiskКjƗm un sintКgmƗtiskКjƗm КttiОksmƝm, kƗ Кrī izrunКs un 
rКkstīЛКs КtšƷirīЛƗm. 
 

Secondarв School Students’ Leбical Competence Qualitative Aspect  

in French as a Third Language 
 

Keywords: lexical competence, active lexical knowledge, passive lexical knowledge, 

research methodology, French as a third foreign language.  

 

Summary 

 

The article provides an insight into the study of sМhool stuНОntsĶ lОxiМКl 
competence in the process of learning French as a third language in secondary school. 

Lexical competence expression is viewed in three types of language activity: reading 

(text comprehension), writing, and speaking. The first part of the article contains a 

description of the study methodology, but the second part deals with the obtained data 

linguistic analysis. In the research issue context the author refers to the subject 

standard requirements in a foreign language and Council of Europe Handbook 

Common European Framework of Language Learning: Learning, Teaching, 

Assessment. A brief retrospective view of the history of foreign language 

teaching/learning with regard to acquisition of lexis is given; understanding of the 

concept lexical competence is clarified. In data acquisition and processing three 

research methods were used:  

1) text comprehension test,  

2) analysis of written assignments, 

3) spontaneous speech research method – think-aloud protocol.  

The parameters selected for data analysis are summarised in tables.  
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The resulting text comprehension tests gave an opportunity to analyse 

sОМonНКry sМhool lОКrnОrsĶ pОrМОption proМОss Кt thО lОxiМКl sОmКntiМ lОЯОl, to ОЯКluКtО 
their lexical knowledge and use of parts of speech. Understanding of the text semantic 

meaning can be promoted by homographs, internationalisms in the English and 

FrОnМh lКnguКgОs, thus МompОnsКting for thО lОКrnОrĶs insuffiМiОnt linguistiМ 
knowledge of French. However, errors caused by interference, which are quite 

common, cannot be neglected, especially in language use. Being consistent with the 

typologiМКl similКritiОs КnН thО stuНОntĶs КаКrОnОss of thО most МhКrКМtОristiМ Оrror 
causes, it is possible to eliminate the objective difficulties in learning/teaching French. 

At one language proficiency level difference in text comprehension perception can be 

seen, this can be explained by individual student differences, affective factors (lack of 

concentration, insufficient attention span, excitement etc). 

For development of lexical competence and consolidation of knowledge words 

should be used in word groups, they should be grouped according to their common 

semantic and thematic characteristics so that the associative plan should develop and 

ОxpКnН in thО stuНОntĶs minН Кs well as for the learner to become accustomed to the 

semantic linkage of the target language elements. Language material analysis 

proЯiНОs unНОrstКnНing of hoа through spontКnОous spООМh in FrОnМh thО lОКrnОrsĶ 
awareness of the world, decoding of knowledge lead to detection of intermediary 

language impact. The research material is sufficiently wide and representative for 

obtaining objective research data. However, the number of erroneous and incomplete 

linguistic units is not sufficient to ensure establishment of French language 

acquisition problematic case register.  

 

 

Ɉɥег ȻЕɅəЕȼ 

 

Эɬɧɨɝɪɚɮɢɱɟɫɤɚя ɧɚɩɪɚɜɥɟɧɧɨɫɬɶ 

ɩɪɢ ɨɛɭɱɟɧɢɢ ɮɪɚɧɰɭɡɫɤɨɦɭ яɡɵɤɭ ɤɚɤ ɢɧɨɫɬɪɚɧɧɨɦɭ 

 

Etnogrāfiskā tendence franču valodas kā svešvalodas apguvē 
 

Atslēgvārdi: kultūrК, ЯКloНК, kultūrКs НiКlogs, ЯКlsts mƗМīЛК, frКnču tКutК. 
 

Kopsavilkums 

 

RКkstƗ izskКtīti mОtoНiski jКutƗjumi, kКs sКistīti Кr frКnču kultūrКs klƗtОsКmīЛu 
frКnču ЯКloНКs prКktiskКjƗs noНКrЛīЛƗs, piОЯƝršot uzmКnīЛu fКktКm, kК kultūrК ir 
nОКtƼОmКmК ЯКloНКs sКstƗЯНКƺК un noНrošinК pilnīgu frКnču ЯКloНКs КpguЯi. 
EtnogrƗfiskКis КkМОnts Нot stuНОntiОm iОspƝju iОgūt zinƗšКnКs pКr FrКnМiju, iОtЯОrot 
КktuƗlo tƝmu КpguЯi. StrƗНƗjot Кr kultūrКs tОmКtiku, stuНОnti ЯКr pКНziƺinƗt un ЯОiНot 
sistƝmiskКs zinƗšКnКs pКr ЯКlsti (FrКnМiju), tƗs ЯƝsturi, ģОogrƗfiju, iОНzīЯotƗjiОm, 
politisko sistƝmu, litОrКtūru un kultūru; tКs Яiss pКlīНz izprКst frКnču tКutКs sКЯНКЛīЛu, 
trКНīМijКs un pКrКžКs.  

UzmКnīЛК ЯƝrstК uz frКnču ЯКloНu, ЯƗrНu krƗjumu un rКkstīЛu. MƗМot 
stuНОntiОm mūsНiОnu frКnču ЯКloНu, jƗrunƗ Кrī pКr frКnМūžu rКksturК īpКšīЛƗm, 
uzskКtiОm un ЯƝrtīЛƗm, uzЯОНīЛu, humorК izprКtni, Кtpūtu un ЛКuНƗm – ƝНiОniОm un 
НzƝriОniОm, kƗ Кrī ЯОsОlīЛu, higiƝnu u. М. fКktoriОm. KultūrКs КspОktu izmКtojumК 



 28 

ОfОktiЯitƗtО frКnču ЯКloНКs КpguЯƝ ir КtkКrīgК no to sistОmƗtiskК un sistƝmiskК 
liОtojumК noНКrЛīЛƗs ЯisК КkКНƝmiskƗ gКНК gКrumƗ. 
 

Ethnographic Tendency in Learning French as Foreign Language 
 

Keywords: culture, language, cultural dialogue, French Studies, French people. 

 

Summary 

 

The article deals with methodological issues related to the presence of French 

culture in practical classes of French, focusing on the fact that culture is an integral 

part of the language and provides complete acquisition of the French language. This 

type of work during classes gives students the opportunity to gain knowledge of 

France, including acquisition of current topics. Working with culture issues students 

can deepen and build systematic knowledge of the country (France), its history, 

geography, population, political system, literature and culture as well as help to 

unНОrstКnН thО FrОnМh pОoplОĶs spОМifiМ nКturО, trКНitions КnН Мustoms.  
This article will first look at the French language, vocabulary and spelling 

nowadays. In the process of teaching students modern French there is a need to 

НisМuss Кlso FrОnМh pОoplОĶs МhКrКМtОr trКits, ЛОliОfs КnН ЯКluОs, ЛОhКЯiour, sОnsО of 
humour, relaxation and enjoyment, eating and drinking, health and hygiene, and 

government. Efficient use of culture in learning French depends on its systematic and 

systemic classroom practice throughout the school year. 

 

 

MƗrК ROZENBERGA 

 

Spāņu valoda:  
problēmas, kas saistītas ar tās apguvi pirmajā mācību posmā 

 

Atslēgvārdi: spƗƼu ЯКloНКs КpguЯОs sƗkumК posms, izrunК un ortogrƗfijК, 
grКmКtiskƗs īpКtnīЛКs, leksika. 

 

Kopsavilkums 

 
 LКi izzinƗtu Мitu ЯКlstu kultūru, ЯƝsturi un litОrКtūru un iОpКzītos Кr to, 

nОpiОМiОšКmКs Кrī konkrƝtƗs ЯКloНКs zinƗšКnКs. SpƗƼu ЯКloНК ir ЯiОnК no ЯisplКšƗk 
izplКtītƗjƗm ЯКloНƗm pКsКulƝ; tКjƗ runƗ ЯКirƗk nОkƗ 400 miljonu МilЯƝku. PƝМ 
Wikipedia НКtiОm (SpКnish lКnguКgО 2013) pКsКulƝ ЯКrƝtu Лūt Кp 20 miljoniОm 
stuНОntu, kКs Кpgūst spƗƼu ЯКloНu kƗ otro ЯКi trОšo sЯОšЯКloНu. LКtЯijКs UniЯОrsitƗtƝ 
2012./2013. КkКНƝmiskКjƗ gКНƗ spƗƼu ЯКloНu НКžƗНos līmОƼos (ЛКkКlКurК stuНijƗs: A, 
B, C НКƺƗ, mКģistrКntūrƗ: A НКƺƗ) КpguЯК КpmƝrКm 340 stuНОntu. 

JОЛkurКs ЯКloНКs КpguЯО un mƗМīšКnК ir sКistītК Кr КpgūstКmƗs ЯКloНКs 
īpКtnīЛƗm. RКkstК mērķis ir Кplūkot un izskКiНrot grūtīЛКs, Кr kurƗm jƗsКskКrКs 
stuНОntiОm, uzsƗkot spƗƼu ЯКloНКs КpguЯi, kƗ Кrī pКsniОНzƝjiОm, to mƗМot A1 un A1+ 
līmОnī. Šīs proЛlƝmКs ЯКr sКgrupƝt: 1) izrunК un pКrОizrКkstīЛК (fonƝtiskКis un 
ortogrƗfiskКis КspОkts); 2) grКmКtikК (grКmКtiskКis КspОkts); 3) leksika (leksiskais 

aspekts). 
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RКkstК noНКƺƗ „IzrunК un pКrОizrКkstīЛК” КplūkotКs proЛlƝmКs, kКs sКistītКs Кr 
КtšƷirīЛƗm lКtЯiОšu un spƗƼu ЯКloНКs ЯƗrНu izrunƗ, kƗ Кrī Кr to ortogrƗfisko КtЯОiНi. 
LīНz Кr plКšo ЯКloНКs izplКtīЛu tОritoriƗlКjƗ un iОНzīЯotƗju skКitК ziƼƗ gКn SpƗnijКs 
rОģionos, gКn LКtīƼКmОrikКs ЯКlstīs spƗƼu ЯКloНКs izrunƗ sКstopКmКs ЯКriƗМijКs. 

NoНКƺƗ „GrКmКtiskКis КspОkts” КplūkotКs gКlЯОnƗs grūtīЛКs spƗƼu grКmКtikКs 
КpguЯƝ, jo ЛiОži ЯiОn НКžƗНu grКmКtisko formu izmКntošКnК КtšƷirКs no formƗm, kКs 
tiОk liОtotКs stuНОntiОm jКu zinƗmКjƗs ЯКloНƗs (piОmƝrКm, lКtЯiОšu, kriОЯu, Кngƺu, 
ЯƗМu, frКnču). GrūtīЛКs konstКtƝjКmКs sКistīЛƗ Кr (К) pОrsonКs ЯiОtniОkЯƗrНu 
liОtojumu; (Л) НКrЛīЛКs ЯƗrНu konjugƗМijƗm un inНiЯiНuƗli lokƗmo НКrЛīЛКs ЯƗrНu 
loМīšКnu; (М) НКuНzu grКmКtisko un lОksiski grКmКtisko konstrukciju lietojumu; 

(d) darЛīЛКs ЯƗrНК „Лūt” ОkЯiЯКlОntiОm spƗƼu u. М. ЯКloНƗs; (О) pОrsonКs ЯiОtniОkЯƗrНu 
liОtošКnu tiОšƗ un nОtiОšƗ pКpilНinƗtƗjК funkМijƗ. 

DКƺƗ „LОksiskКis КspОkts” rКksturoti ЯƗrНi, kКs spƗƼu ЯКloНƗ Кizgūti gКn no 
lКtīƼu ЯКloНКs, gКn no НКuНzƗm inНoОiropiОšu ЯКloНƗm un – ЯƝl jo liОlƗkƗ skКitƗ – no 

МitƗm romƗƼu ЯКloНƗm. PiОmƝrКm, ЯisiОm liОtЯƗrНiОm, kКs spƗƼu ЯКloНƗ ЛОiНzКs Кr 
izskКƼu -ción, -sión (comunicación, reservación, revolución, decisión), Кngƺu un 
frКnču ЯКloНƗ КtЛilst liОtЯƗrНi Кr izskКƼu -tion, -sion (communication (Кngƺu, fr.), 
reservation (fr. réservation), revolution (fr. révolution), decision (fr. décision)). TКču 
sКstopКmi Кrī t. s. ЯiltusНrКugi, kuru izrunК ir līНzīgК, ЛОt lОksiskƗ nozīmО – КtšƷirīgК, 
piОmƝrКm, large (Кngƺu ЯКl. ‘liОlsĶ; spƗƼu ЯКl. largo – ‘gКršĶ); alt (ЯƗМu ЯКl. ‘ЯОМs, 
sОnsĶ; spƗƼu ЯКl. alto – ‘КugstsĶ, Кrī ‘gКrК КugumКĶ). 

 

The Spanish Language: Beginner’s Challenges 
 

Key words: lОКrning SpКnish Кt К ЛОginnОrĶs lОЯОl, pronunМiКtion КnН spОlling, 
grammatical specificities, vocabulary. 

 

Summary 

 

 Language skills are essential for exploring the culture, history and literary 

heritage of other nations. The Spanish language is one of the most prevalent in the 

world, spoken by more than 400 million people. According to Wikipedia (Spanish 

language 2013) there might be around 20 million students learning it as a second or 

third language worldwide. During the academic year of 2012/2013 there were ~340 

students learning Spanish at different levels in the University of Latvia (BA courses: 

modules A, B and C, MA courses: module A). 

Studying any language entails grappling with its specificities. The aim of this 

article is to clarify the challenges faced by students when learning Spanish at a 

ЛОginnОrĶs lОЯОl КnН Лy tutors tОКМhing it Кt lОЯОls A1, A1+. 

These challenges can be classified as follows: 1) pronunciation and spelling 

(phonetics and orthography); 2) grammar; 3) vocabulary. 

First МhКptОr МКllОН “PronunМiКtion КnН SpОlling” is НОЯotОН to МhКllОngОs 
linked to the differences in pronunciation between Spanish and Latvian while offering 

some orthographic solutions. Considering the prevalent nature of the Spanish 

lКnguКgО in tОrms of its КrОК Кs аОll Кs thО shООr numЛОr of its spОКkОrĶs ЯКriКnМОs in 
pronunciation are also identified between different regions of Spain and the Americas. 

SОМonН МhКptОr nКmОН “GrКmmКr” (suЛНiЯiНОН in 5 pКrts) ОlКЛorКtОs on thО 
difficulties that students face when learning to utilise grammatical forms that are in 

contrast with those of their mother tongues – be it Latvian, Russian, English, German 

or French. For example: (a) the use of personal pronouns; (b) consequently the 
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conjugation of verbs (general rules and exceptions); (c) the use of a plethora of 

grammatical and lexical constructions; (d) the equivalents of the ЯОrЛ “to ЛО” in 
Spanish and other languages; (e) the use of personal pronouns in their role as direct 

and indirect objects. 

ThirН МhКptОr “VoМКЛulКry” outlinОs аorНs КНoptОН from LКtin thКt КrО 
utilised by other Indo-European languages, especially by languages of Roman descent 

including Spanish. For instance, all words with case endings in Spanish such as -ción, 

-sión (comunicación, reservación, revolución, decision) in English and French end 

with -tion, -sion (communication, reservation (fr. réservation), revolution (fr. 

révolution), decision (fr. décision)). HoаОЯОr, onО shoulН ЛОаКrО of “fКlsО friОnНs” 
that exhibit a high degree of similarity in terms of pronunciation, but have an entirely 

different meaning. For example, the word large mОКns “Лig” in English, but in 

Spanish largo – it is “long”; thО аorН alt mОКns “olН, КnМiОnt” in German, but alto is 

“tКll” or “high” in SpКnish. 
 

 

Inese VEISBUKA 

 

Fonētika franču valodas kā svešvalodas stundās 
 

Atslēgvārdi: fonƝtikК, fonoloģijК, frКnču ЯКloНК kƗ sЯОšЯКloНК, pКmКtnostƗНnОs, 
mƗМīЛu priОkšmОtК stКnНКrts, mƗМīЛu progrКmmКs pКrКugs.  

 

Kopsavilkums 

 

Raksta mērķis ir noskКiНrot fonƝtikКi КtЯƝlƝto ЯiОtu frКnču ЯКloНКs kƗ 
sЯОšЯКloНКs stunНƗs. Šim nolūkКm Яispirms sniОgts iОskКts tКjƗ, kƗ fonƝtikК tikusi 
mƗМītК НКžƗНos laikposmos līНz mūsНiОnƗm, КnКlizƝts dokuments Eiropas kopīgās 
pamatnostādnes valodu apguvei: māМīšanās, māМīšana, vērtēšana, kƗ Кrī КplūkotК 
fonƝtikКs ЯiОtК frКnču ЯКloНКs kƗ sЯОšЯКloНКs stunНƗs LКtЯijКs kontОkstƗ, ЯКНotiОs pƝМ 
mƗМīЛu priОkšmОtК stКnНКrta Svešvaloda un mƗМīЛu progrКmmu pКrКugiОm frКnču 
ЯКloНКs kƗ sЯОšЯКloНКs КpguЯОi. TƗpКt tiОk Кplūkoti НiНКktiƷu u. М. pƝtniОku ЯiОНokƺi 
pКr proЛlƝmƗm fonƝtikКs mƗМīšКnƗ frКnču ЯКloНКs kƗ sЯОšЯКloНКs stunНƗs un ЯiƼu 
iztОiktiО priОkšlikumi. 

FonƝtikК ir ЯiОns no tiОm ЯКloНКs КpguЯОs КspОktiОm, kКm sКlīНzinƗjumƗ Кr 
МitiОm šoЛrīН КtЯƝlƝtК piОtiМīgК ЯiОtК sЯОšЯКloНКs, tƗtКН Кrī frКnču ЯКloНКs kƗ 
sЯОšЯКloНКs, stunНƗs, tomƝr fonƝtikК ir ЛūtiskК, lКi uztЯОrtu ЯКi noНotu mutЯƗrНu 
ЯƝstījumu; tƗ sОkmƝ Кrī grКmКtikКs (īpКši morfoloģijКs) КpguЯi un pКlīНz izЯКirītiОs no 
ortogrƗfijКs kƺūНƗm. FonƝtikК ЯƝsturiski mƗМītК, izmКntojot НКžƗНКs mОtoНОs un 
piООjКs, ЛОt šoЛrīН šīs mОtoНОs un piООjКs tiОk komЛinƝtКs, ЯКНotiОs pƝМ skolƝnu 
intОrОsƝm un skolotƗjК ЯƝlmƝm. FonoloģijК ir ЯiОnК no lingЯistiskƗs kompОtОnМОs 
sКstƗЯНКƺƗm, fonoloģisko kompОtОnМi КkМОntƝ gКn Eiropas kopīgās pamatnostādnes 
valodu apguvei, gКn frКnču ЯКloНКs progrКmmu pКrКugi LКtЯijƗ. StƗЯoklim pКmКzƗm 
uzlКЛojotiОs, fonƝtikКs mƗМīšКnК frКnču ЯКloНКs kƗ sЯОšЯКloНКs stunНƗs tomƝr sКistītК 
Кr Яirkni proЛlƝmu – Кr tƗНƗm kƗ skolotƗju nОpiОtiОkКmК sКgКtКЯotīЛК, nОpilnīgКs 
mƗМīЛu grƗmКtКs un НКžƗНi КizspriОНumi. TiОk iОtОikts Кpgūt minimƗlo fonoloģisko 
sistƝmu, Яispirms Кpgūstot mutЯƗrНu koНu, mƗМotiОs КrtikulƝt fonƝmКs, kКs nООksistƝ 
skolƝnК НzimtКjƗ ЯКloНƗ, un ЯОiМinot skolƝnК Кutonomiju, kƗ Кrī tiОk uzsЯƝrtК 
stКrptКutiskƗ fonƝtiskƗ КlfКЛƝtК nozīmО. KƺūНu korОkМijК ir КtkКrīgК no ЯКloНКs 
prКsmОs līmОƼК. 
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Summary 

 

The article aim is to clarify the role of phonetics in French as a foreign 

language classes, for this purpose an insight is provided into how phonetics was 

taught at various periods of time to the present day, Common European Framework of 

Reference for Languages has been analysed as well as its place in French as a foreign 

language classes in the context of Latvia, following the subject standard Foreign 

Language and sample curricula for learning French as a foreign language. Also views 

of specialists in didactics and researchers on problems in teaching phonetics during 

French as a foreign language classes are dealt with and some suggestions are made. 

Phonetics is one of those language acquisition aspects, which compared to 

others is allotted a modest place in foreign language classes at present, consequently 

also in French as a foreign language; but it is essential to receive and transmit a verbal 

message, likewise it facilitates acquisition of grammar and morphology and helps to 

avoid mistakes in orthography. Historically, phonetics has been taught using a variety 

of methods and approaches, but currently these methods and approaches are combined 

according to thО stuНОntsĶ intОrОsts КnН tОКМhОrĶs ОxpОМtКtions. Phonology is onО of 
the components of the linguistic competence, phonological competence is emphasised 

both by Common European Framework of Reference for Languages and the French 

language sample curricula in Latvia. Though the situation is gradually improving, 

phonetics teaching during French as a foreign language classes still involves a number 

of problems – insuffiМiОnt tОКМhОrsĶ rОКНinОss, НОfiМiОnМiОs in МoursО-books and 

different prejudices. It is recommended to learn the minimum phonological system, 

by mastering the verbal code first, to teach to articulate phonemes that do not exist in 

thО lОКrnОrĶs nКtiЯО lКnguКgО КnН to promotО lОКrnОrĶs Кutonomy, Кs аОll Кs thО 
importance of the International Phonetic Alphabet is emphasised. Error correction 

depends on the language level. 
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